	EXTRACT FROM LEARNING AND TEACHING COMMITTEE MINUTES: 15.10.14

14.86	UK QUALITY CODE FOR HIGHER EDUCATION, CHAPTER B6: ASSESSMENT OF STUDENTS AND THE RECOGNITION OF PRIOR LEARNING 

The Committee received a commentary and evidence base on the University’s current position against the Indicators set out in Chapter B6 of the Quality Code: Assessment of Students and Recognition of Prior Learning published October 2013 (Paper No LTC/14/26) (mins 13.30 and 13.106 refer). This had been compiled by the Academic Office, with contributions from Student Administration and CHERP. 

The Committee noted that the University’s policies and procedures could be demonstrated to meet expectations but that the policy on Accreditation of Prior Learning would benefit from greater prominence on the University’s external website (Indicator 3), and that it might address explicitly the question of feedback to applicants (Indicator 9).  These matters would be referred for comment respectively to Mr McGivern and Professor Curran, the latter in her role as Chair of the former APL Working Group.

AGREED: 	that the paper be endorsed.
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CHAPTER B6:  ASSESSMENT OF STUDENTS AND THE RECOGNITION OF PRIOR LEARNING

[bookmark: _TOC_250019]About the Quality Code

The UK Quality Code for Higher Education (the Quality Code) is the definitive reference point for all UK higher education providers. It makes clear what higher education providers are required to do, what they can expect of each other, and what the general public can expect of them. The Quality Code covers all four nations of the UK and all providers of UK higher education operating internationally. It protects the interests of all students, regardless of where they are studying or whether they are full-time,
part-time, undergraduate or postgraduate students.

Each Chapter contains a single Expectation, which expresses the key principle that the higher education community has identified as essential for the assurance of academic standards and quality within the area covered by the Chapter. Higher education providers reviewed by the Quality Assurance Agency for Higher Education (QAA) are required to meet all the Expectations. The manner in which they do so is their own responsibility. QAA carries out reviews to check whether higher education providers are meeting the Expectations.

Each Chapter has been developed by QAA through an extensive process of consultation with higher education providers; their representative bodies; the National Union of Students; professional, statutory and regulatory bodies; and other interested parties.

Higher education providers are also responsible for meeting the requirements of legislation and any other regulatory requirements placed upon them, for example by funding bodies. The Quality Code does not interpret legislation nor does it incorporate statutory or regulatory requirements. Sources of information about other requirements and examples of guidance and good practice are signposted within the Chapter where appropriate. Higher education providers are responsible for how they use these resources.

The Expectation in each Chapter is accompanied by a series of Indicators that reflect sound practice, and through which providers can demonstrate they are meeting the relevant Expectation. Indicators are not designed to be used as a checklist; they are intended to help providers reflect on and develop their regulations, procedures and practices to demonstrate that the Expectations in the Quality Code are being met. Each Indicator is numbered and printed in bold and is supported by an explanatory note that gives more information about it, together with examples of how the Indicator may be interpreted in practice.

[bookmark: _TOC_250018]The UK Quality Code for Higher Education: General introduction should be considered in conjunction with this document. It provides a technical introduction for users, including guidance concerning the terminology used and a quick-reference glossary.

About this Chapter

This publication supersedes the Code of practice for the assurance of academic quality and standards in higher education (the Code of practice), Section 6: Assessment of students and the Guidelines on the accreditation of prior learning published by QAA, and forms a Chapter of the Quality Code.

This Chapter was subject to public consultation between June 2013 and August 2013 and was published in October 2013. It becomes a reference point for the purposes of reviews carried out by QAA from August 2014.
[bookmark: _TOC_250017]

Assessment of students and the recognition of prior learning

This Chapter of the Quality Code deals with the assessment of student learning, both learning which is achieved as part of a defined programme offered by a higher education provider, and learning at the equivalent level achieved outside the defined programme of study. The Chapter covers all forms of assessment used in the context of taught provision, and for the recognition of prior learning. The extent to which processes for the assessment of taught provision are applicable to research degrees is determined by individual degree-awarding bodies. These are addressed in Chapter B11: Research degrees. All aspects of the role of external examiners in assessment are addressed in Chapter B7: External examining.

This Chapter is based on an understanding that assessment is not a linear process; it is an ongoing cycle through which staff design, set, mark, engage in dialogue about performance, review and develop assessments.

[bookmark: _TOC_250016]The purpose of assessment

Assessment is a complex topic since it involves two distinct aspects. First, it forms an essential element of the learning process. Students learn both from assessment activities and from their interaction with staff about their performance in those activities. This interaction has two elements: a focus on their learning and the extent to which that has been demonstrated in the assessment, and a focus on furthering their learning, which may itself subsequently be assessed. The latter element is often referred to as 'feedforward'.

Second, it is the means by which academic staff form judgements as to what extent students have achieved the intended learning outcomes of a programme, or of an element of a programme. These judgements form the basis for the grading of student performance through the allocation of marks, grades and (where applicable) classification, and (provided the learning outcomes have been met) for the award of the credit or qualification to which the programme leads.

While these two aspects are closely interrelated, matters related primarily to the first build on the guidance set out in Chapter B3: Learning and teaching (which addresses feedback as a part of the learning and teaching process). The present chapter addresses feedback on assessment in the context of students' engagement with assessment and their development of assessment literacy: the development of an understanding of the assessment process - in particular how professional judgements are made and on what they are based; and the ways in which this understanding can enable more effective use of assessment feedback to improve student learning.

This Chapter also focuses on matters related to the processes of assessment and to the academic frameworks within which those processes take place. It is through the assessment process that degree-awarding bodies ensure that academic standards are maintained at the appropriate level and that student performance is rigorously judged against them

Throughout UK higher education, assessment processes are based on explicit intended learning outcomes, both for programmes and for the elements which make up those programmes (such as modules or similar units). Judgements of student performance are based on the extent to which the student is able to demonstrate achievement of the corresponding intended learning outcomes.

The means through which degree-awarding bodies report students' achievements in assessment tasks and the ways in which these are combined at module and then
programme level is a matter for degree-awarding bodies to determine and to set out in their academic framework and regulations. This includes addressing the way in which marking scales are used and applied according to different subject-based traditions.

It also includes determining which awards are classified, and making transparent the algorithms used to determine classification.

The interrelationship between assessment and other aspects of setting and maintaining academic standards is addressed in Part A of the Quality Code: 'Setting and maintaining academic standards'.

[bookmark: _TOC_250015]The recognition of prior learning

The recognition of prior learning is included within this Chapter in order to make explicit the link between assessment used as the basis for recognising learning gained outside a defined (or formal) higher education programme and that used for learning within such a programme; the key features of sound practice are common to both forms. The term 'recognition' - which reflects the terminology in many European countries - is used to describe accurately the process in relation to prior learning applicable to two widely recognised forms: prior experiential (or informal) learning and prior certificated learning.

The recognition of prior experiential learning involves an assessment process on the part of academic staff within the higher education provider that leads to recognition,
normally through the award of credit. The essential feature of this process is that it is the learning gained through experience which is being assessed, not the experience itself.

Prior certificated learning in this Chapter relates to prior learning (such as professional development awards or employment-based awards) which is at higher education level but which has not led to the award of credits or qualifications positioned on the relevant higher education qualifications framework. A process of assessment enables a decision to be made about whether the learning is suitable for recognition.

Where the credits or qualification have been awarded by a UK higher education degree-awarding body in accordance with the relevant higher education qualifications framework, such an award is addressed through the process of credit transfer.

The higher education provider to which the student is applying for credit transfer determines the status of that award (including consideration of its volume and level) as it relates to the higher education programme on which the student is studying. Such a process does not therefore require assessment within the terms of the current Chapter, although all forms of recognition and credit transfer take place within the degree-awarding body's academic framework and regulations, which are designed to
ensure that decisions are made transparently, fairly and consistently for all programmes and subjects.

Prior learning relevant to this Chapter of the Quality Code is learning which is at the same level as the programme being undertaken, as defined within the relevant national higher education qualifications framework. Where a student has relevant prior learning which is at a level lower than the programme, that learning will be relevant
in terms of whether it meets, or contributes to meeting, the entry requirements for the programme. Recognition in this case is part of the admissions process and is addressed in Chapter B2: Recruitment, selection and admission to higher education of the Quality Code.

[bookmark: _TOC_250014]Degree-awarding bodies

Chapter B10: Managing higher education provision with others makes explicit that degree-awarding bodies are ultimately responsible for the academic standards of their awards. As a result delivery organisations operate assessment processes within the academic framework and regulations of the degree-awarding body and in accordance with roles delegated to them and set out in the written agreement between the two bodies. The Expectation and Indicators of sound practice in this Chapter are set out within that context, and are designed to recognise that staff within delivery organisations are likely to be involved in assessment on a day to day basis: setting/contributing to assessment tasks, marking assessed work, moderating assessment outcomes, providing feedback to students, and contributing to the evaluation and development of assessment processes.

[bookmark: _TOC_250013]Equality, diversity and equal opportunity

In designing, operating and evaluating assessment processes, higher education providers take into account the entitlements of their students who reflect the diversity of protected characteristics and prior educational experience, and promote the development of inclusive practice. Promoting equality involves treating everyone with equal dignity and worth, irrespective of the group or groups to which they belong, while also raising aspirations and supporting achievement for people with diverse requirements, entitlements and backgrounds. An inclusive environment for learning anticipates the varied requirements of learners, for example because of a declared disability, specific cultural background, location, or age, and aims to ensure that all students have equal access to educational opportunities. Higher education providers, staff and students all have a role in, and responsibility for, promoting equality.

Equality of opportunity involves enabling access for people who have differing individual requirements as well as eliminating arbitrary and unnecessary barriers to learning. The nature of students' particular learning experiences may vary according to location of study, mode of study, or academic subject, as well as their protected characteristics, but every student experiences parity in the quality of learning opportunities. In addition, disabled students and non-disabled students are offered learning opportunities that are equally accessible to them, by means of inclusive design wherever possible and by means of individual reasonable adjustments wherever necessary. Offering an equal opportunity to learn is distinguished from offering an equal chance of success.

[bookmark: _TOC_250012]External links

Higher education providers are responsible for ascertaining which laws and regulations apply to them. To meet the Expectation of this Chapter of the Quality Code, higher education providers may wish to consider the indicative lists of reference points, guidance and examples of good practice given within the Chapter. QAA takes no responsibility for the content of external websites.

[bookmark: _TOC_250011]


	EXTRACT FROM CODE
	COMMENTARY

	EXPECTATION

The Quality Code sets out the following Expectation about the assessment of students and the recognition of prior learning, which higher education providers are required to meet.

Higher education providers operate equitable, valid and reliable processes of assessment, including for the recognition of prior learning, which enable every student to demonstrate the extent to which they have achieved the intended learning outcomes for the credit or qualification being sought.
	

	INDICATORS OF SOUND PRACTICE

The Basis for Effective Assessment

Indicator 1

Higher education providers operate effective policies, regulations and processes which ensure that the academic standard for each award of credit or a qualification is rigorously set and maintained at the appropriate level, and that student performance is equitably judged against this standard.
	

	The process of assessment is a key element in the setting and maintenance of academic standards. While degree-awarding bodies have ultimate responsibility for the academic standards of their awards, all higher education providers are involved in, and accountable for, the effective operation of different aspects of assessment in all its forms. The specific roles of those providers which do not have degree awarding powers are as set out in the written agreement with the degree-awarding body.

Assessment policies, regulations and processes underpin the setting and maintenance of academic standards with reference to the relevant higher education qualifications framework and subject benchmark statements, and where applicable take account of the requirements or guidelines of professional, statutory and regulatory bodies (PSRBs).




Degree-awarding bodies set out in their academic framework the forms of assessment permitted, including those for the recognition of prior learning, and the mechanisms through which individual assessment (and reassessment) tasks are approved.





The setting and maintaining of academic standards are addressed in Part A of the Quality Code: 'Setting and maintaining academic standards'.

Programme design, development, approval, monitoring and review are addressed in Chapter B1: Programme design and approval and Chapter B8: Programme monitoring and review of the Quality Code.

The delivery of provision involving more than one higher education provider or other delivery organisation or support provider, is addressed in Chapter B10: Managing higher education provision with others of the Quality Code. This Chapter also makes clear the responsibilities of degree-awarding bodies in such arrangements.
	University policies, regulations and processes are contained in the Assessment Handbook (AH).  





The FHEQ, subject benchmark statements and national credit guidelines, and where applicable the requirements of PSRBs, are used by validation panels and external examiners in considering the level of assessment proposed or used in each module. These are the reference points used by academic staff to frame assessment tasks.  The FHEQ and credit guidelines were used to determine the University’s generic assessment criteria for mark band standards at each level, 3 – 7 (2003).

The University is not prescriptive in the forms of assessments used but requires them to meet principles of validity, fairness, reliability, rigour, and discrimination (AH 1.4).  The University adopted Principles of Assessment and Feedback for Learning in 2011 (AH, App A2). An implementation plan and the Learning and Teaching Strategy supports their adoption. APL (Accreditation of Prior Learning) Policy and Guidance to Faculties on its operation were adopted in 2006 and last reviewed in 2011 (AH Section 13).  Assessment and re-assessment tasks are finally approved by external examiners (AH 1.4; and 15.1/15.4). Course teams have their own processes for internal review before consideration by external examiners.

	Indicator 2

Assessment policies, regulations and processes, including those for the recognition of prior learning, are explicit, transparent and accessible to all intended audiences.
	

	A number of distinct audiences have an interest in assessment processes. These include students, academic and administrative staff, external examiners, representatives of PSRBs, and others outside the higher education provider who wish to be assured that assessment is being carried out equitably and securely. It is also in the interests of providers themselves to ensure that policies, regulations and processes are clear and accessible to all those who need to make use of them. Public confidence in the value, standards and quality of higher education depends on the evident integrity of the assessment process.
	

	Reporting Student Achievement

Higher education providers have a transparent approach to the way in which student achievement is reported at the level of the individual assessment task, and the way in which this is combined at module and programme levels. This approach is based on an understanding of the recognised benefits and limitations of different mechanisms, such as the use of numerical marks, grading bands and pass/fail. It takes account of combining achievement across different subjects or academic departments, as in joint degrees or modular programmes. It also addresses the way achievement is represented at award level, for example through the use of classifications (such as First, Upper Second, Merit, Distinction).

Where a higher education provider accommodates subject-related differences in the use of its marking scale, it operates agreed procedures which ensure that the results achieved are capable of being combined in a way which is clear and which enables comparable levels of student achievement to be recognised.

	

Module descriptions and specific course/subject regulations set out how assessment results are aggregated within modules and courses/subjects to give overall marks.  Percentage marks are generally used to record results but some modules/courses use pass/fail criteria.  Common grade bands are used for overall classifications in accordance with the published General Regulations for each award.




The University uses generic assessment criteria which apply across all subjects.

	Recognition of Prior Learning

Assessment processes for the recognition of prior learning, whether set out separately from those applying to assessment within a programme or not, are designed to be equally informative and to reflect the interest of the higher education provider's intended audiences.

Any limit on the award of credit (where used) or exemption through the recognition of prior learning is clearly stated in the regulations, as is the way in which such credit will be used for the purposes of progression, the making of an intermediate or final award, and any grading or classification of that award. Limits are defined both in terms of the smallest amount of learning that will be recognised - for example a module or cluster of learning outcomes - and the maximum. Regulations also make explicit whether the prior learning will be graded.
	

The APL Policy and Guidelines for Staff and Applicants are published separately.  Each Faculty has its own detailed process, in accordance with these guidelines, to receive and consider applications for admission with advanced standing or exemption on the basis of prior learning.

The limits are set out in the Policy and in general award and specific course/ subject regulations.  Subject to these limits APL credit may contribute to final or intermediate awards, and where marks have been achieved they are used to calculate a final result if applicable, in accordance with the regulations. The smallest size is a whole module within the course, the maximum is modules amounting to ⅔ of a course of more than 120 credits and ½ of smaller courses.

	Information

Policies, regulations and processes are made available in a way which makes them easy to find; for example for students by signposting them from student handbooks or equivalent sources. They are written in a way that is clear to students, take into account equality and diversity issues and minimise barriers to access.

The provision of information about assessment forms part of the wider responsibility of higher education providers to produce information for the public, for prospective, current and past students, and for those responsible for academic standards and quality. More detailed guidance on this topic is set out in Part C of the Quality Code: 'Information about higher education provision'.
	

Policies and processes are provided to a range of audiences, some through unrestricted availability on the web (Academic Office and Student Administration web pages and also through Staff Portal) and in hard copy to new external examiners/academic staff (eg Assessment Handbook, External Examiners’ Handbook).  Brief general information is provided to students through the University’s Student Handbook, and specific information relating to their course through the Course Handbook, Module Handbook and course support area.  The VLE, Student Administration’s web pages or Student Portal also provide relevant information.

	Indicator 3

Those who might be eligible for the recognition of prior learning are made aware of the opportunities available, and are supported throughout the process of      application    and     assessment    for recognition.
	

	Higher education providers consider how they make potential applicants for the recognition of prior learning aware that their prior learning might be eligible for recognition in relation to a specific higher education programme. The precise form of support offered to those seeking recognition of prior learning will vary according to the higher education provider's approach to prior learning and the nature and number of claims it receives. In general, applicants benefit from being engaged in discussion and negotiation about the form(s) of assessment to be used in their case, and from having a shared understanding of the learning that would need to be evidenced as well as the nature of the evidence to be provided.

For example, as the assessment of portfolios is widely used to assess experiential learning, guidance on portfolio preparation may address such factors as the nature and volume
of the evidence to be included, requirements as to its currency, and any necessity for independent verification of evidence. Similarly applicants benefit from specific support about the nature and form of e-portfolio technology where this is used.

Support for those making a claim may be supported during the process in the form of a short course or a module that prepares applicants to reflect upon their experiences and describe and analyse their learning, or in the form of individual support and tools that help students to reflect upon their experiences and identify and evidence the learning gained from those experiences.


Higher education providers determine and publicise any charges and the periods  of time during which they will consider applications: only prior to the start of the programme, within a designated period after the start of the programme, or at any
time during the programme (bearing in mind that part-time students in particular may be engaged in employment or other activity in parallel with their studies and which may be generating relevant learning).
	There is no prominence given to APL on the Study at Ulster webpage, but the University’s Admissions Policy (accessible from it) notes that APL is available (Section 3.5).  It signposts the general policy and staff and applicant guidelines. The APL Policy expects Faculties/Schools to have prepared materials to inform students and prospective students how to make a claim for APL (Guidance 9).  An APL Application Form is contained within the University’s APL Guidelines for Staff and Applicants.  



The Policy states that all APEL applications are to take the form of a portfolio of evidence.




The Policy states that the first point of contact for all APL applications is the APL Adviser who determines whether an application would be appropriate. This individual is primarily charged with offering support and guidance for APEL applicants.  The APL policy states that Faculty/Schools determine the minimum and maximum levels of support for students making an APEL claim (Guidance 11 within Policy).

An assessment charge of £175 is applicable, except for APEL for undergraduate admissions (in keeping with the University’s commitment to widening access).   The Guidelines state that applications are normally made prior to the student’s date of registration.

	Indicator 4

Higher education providers assure themselves that everyone involved in the assessment of student work, including prior learning, and associated assessment processes is competent to undertake their roles and responsibilities.
	

	Assessment processes are implemented effectively when all staff involved have the necessary knowledge and skills, have received the appropriate development or training to fulfil their specific role, and are clear about their remit and responsibilities.













Higher education providers identify what is appropriate for each role and how competence will be demonstrated, recognising that assessment involves different roles, each of which may be carried out by a variety of staff.



Assessment involves the exercise of professional judgement by academic staff in evaluating claims for recognition based on prior learning, in marking and moderating student work within programmes of study, and in providing feedback (addressed in Indicator 9). Such roles may be fulfilled by staff who are part-time and/or who are involved in assessment in addition to undertaking a postgraduate research qualification. Employers or other placement providers may also have designated roles in the assessment process.

Academic staff may also be engaged in roles which support the assessment process, such as inputting marks or invigilating examinations. They are assisted by a range of other staff who support the assessment process in a variety of ways (such as arranging examinations and arranging and administering boards of examiners meetings) and who therefore need to have up to date knowledge and skills.

Where students are involved in assessment through peer to peer activities they are provided with guidance which helps them to fulfil the role in question. (For student engagement in, and understanding of, assessment and assessment processes see Indicators 6-7.)
	All academic staff receive a copy of the Assessment Handbook. University CPD Policy Framework requires all new academic staff to undertake a programme of development to support professional role.  Staff receive an academic induction. PGCHEP undertaken by all permanent FT academic staff. Recognised Teachers undertake 1 day induction. Module available to other staff. Induction organised for new external examiners (relevant Course/Subject Directors attend). The Code of Practice on Tutoring and Demonstrating by Postgraduate Students require all tutorial assistants and demonstrators involved in assessment to be given assessment criteria and guidance and sets limits to their involvement. All e-tutors must successfully complete an ‘e-moderating’ course. Faculty and School staff development policies and staff appraisal system should ensure that all staff involved in the assessment of students are competent to undertake their role. Validation panels consider the experience and qualifications of staff and staff development policies.  Key staff from partner institutions are invited to attend staff development organised by Collaborative Partnerships Forum/QMAU.

Job descriptions, statements of responsibilities and duties and appointment criteria set out the roles, and competencies for staff, external examiners and recognised teachers.  The Postgraduate Certificate in Higher Education Practice and the central staff development programme provides training and development for academic staff, recognised teachers and e-tutors on assessment.

Regarding placement, the University’s Code of Practice for all programmes incorporating an element of work experience (2008 under review) expects Faculties to be confident that their partners have effective measures to ensure the proficiency of their staff.  The Guide to Good Practice expects placement providers to receive information in relation to assessment and appropriate support for any assessment role.  


Student Administration issues instructions/guidance on invigilation and the recording of marks.  Briefing documentation is updated as required. Assistance is provided centrally and locally by staff who are trained in their roles.  



Peer assessment is widely used.  Assessment criteria and other guidance is expected.  In October 2013, Professor David Nicol, Visiting Professor, facilitated a CHERP workshop on ‘Designing and Implementing Peer Review’ which resulted in a number of new models of practice, for example in UBS and Social Sciences.

	Providing Development and Training

Examples of the areas in which higher education providers may consider offering development or training in relation to the assessment of student work include:

· promoting understanding of the theory and practice of assessment and its implementation, including the different purposes of formative and summative assessment

· effective ways to evaluate the extent to which learning outcomes have been achieved

· effective ways to engage with students to enable and promote dialogue about, and reflective use of, feedback

· raising awareness of staff about the importance of designing assessments that minimise opportunities for plagiarism and other forms of unacceptable academic practice

· enabling staff to learn about new approaches to assessment and devise new methods, as well as the best ways to operate existing methods

· raising staff awareness of the assessment implications of the diversity of students, including cultural diversity, differences in learning methods and the need for inclusivity (see Indicator 10).















Development or training is also provided to meet the needs of those involved in assessment processes including interpretation of regulations, chairing of boards of examiner/assessment panel meetings, and record-keeping at such meetings.

Examples of the areas in which higher education providers may consider offering development or training in relation to recognition of prior learning include:

· ways to facilitate effective signposting of support from enquiry to assessment outcomes

· promoting an understanding of the theory and practice of prior learning assessment, including the nature of guidance and support required of assessors to facilitate such assessment.

Development or training may also be provided by bodies other than the higher education provider, such as cross-sector membership organisations or subject-based bodies.

For staff new to an assessment role, induction and mentoring may provide an effective means for introducing and/or developing the knowledge and skills required.
	

The Centre for Higher Education Research and Practice, in conjunction with the Staff Development Unit, leads in the support of professional development of academic and other staff.  A priority within the Learning and Teaching Strategy is the embedding of the Principles of Assessment and Feedback for Learning and a strategic work stream supports a range of initiatives and projects aimed at enhancing assessment practice.

The focus of work on A&F has been to further embed the progress that has been made across the University in developing A&F practices that support student learning effectively. NSS data for 2013 illustrated that progress has been made in addressing the lower than sector ratings of pre-2011 and we are now showing a trend of higher than sector responses to questions relating to A&F. 

A number of University processes afford staff the opportunity to gain support and recognition for the effective A&F practices that they use, these include inter alia:
· Peer Supported Review – significant proportions of submissions indicate that staff are undertaking enhancement activity linked to A&F, in AY 13-14 27% of submissions focused on A&F
· PD&R Scheme – staff seeking recognition through the PD&R Scheme have to show effective practice in A&F linked to Area of Activity A3 of the UKPSF in order to be successful. Many of those seeking Senior Fellowship have demonstrated leadership in innovating and influencing the A&F practice of others i.e. those who have been A&F Champions
· Distinguished Teaching Awards – these provide an opportunity to showcase impact and influence of innovative practice in A&F
· Development Fund 13-14 – several faculties chose to focus on disseminating, influencing and embedding effective practice in A&F 

There are a number of recent examples of faculty projects supported by the Higher Education Practice Development Fund, Round 6, 2013/14. These include:
· Art, Design and the Built Environment, ‘Evaluating the alignment of the views of students and tutors on Assessment and Feedback’
· Social Sciences, ‘Embedding effective practice in relation to online feedback’
· Ulster Business School, evaluating ‘The use of Technology Facilitated Learning in Assessment and Feedback – identifying, embedding and disseminating best practice via mentoring, support and guidance’

Regular training has been provided for chairs of boards in partner institutions. A detailed set of examination procedures is issued by Student Administration dealing with meetings of Boards of Examiners and Progress Boards.







The guidance on the APL process expects that appropriate training and support should be available to all staff associated with the guidance/assessment of claims for APL.




Induction and mentoring is part of the University’s support for new staff.


	The UK Professional Standards Framework

The UK Professional Standards Framework for teaching and supporting learning in higher education, published by the Higher Education Academy, is outlined in Chapter B3: Learning and teaching of the Quality Code. The purpose of this framework is to help individuals and higher education providers enhance the learning experience of their students by improving the quality of their teaching and learning support.

As part of the framework, the dimensions of practice include statements relating to assessing and giving feedback to students, and engaging in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices.

The appointment, support and continuing development of staff who teach or support learning is addressed in Chapter B3: Learning and teaching of the Quality Code.

The induction of, and support for, external examiners is addressed in Chapter B7: External examining of the Quality Code.
 
	












See commentary on chapter B3 [June 2013]


See commentary on chapter B7 [December 2011]

	Indicator 5

Assessment and feedback practices are informed by reflection, consideration of professional practice, and subject-specific and educational scholarship.
	

	In addition to engaging with development opportunities provided by the higher education provider (Indicator 4), staff who assess and enable feedback take responsibility for evaluating and further developing their practice drawing on scholarship, research   and professional activity. For staff who are also involved in teaching or supporting learning, this evaluation complements and builds on their reflection on their practice in that context. (The role of reflection and how this is informed in relation to learning and teaching is addressed in Chapter B3: Learning and teaching of the Quality Code.)

Key areas may include:

· the role of assessment in the learning process - assessment as and for learning as well as assessment of learning

· the variety of modes of assessment, including the role of examinations, essays, multiple-choice tests, reflective journals, peer assessment, portfolios, and assessment of performance and creative work

· using technology both for supporting assessment and for enabling feedback to students

· the assessment of work-based learning and practice, including the involvement of employers and practitioners in the assessment process

· the development of assessment activities which are closely connected with real- world situations or tasks

· practices which promote and support consistency of marking by and between staff, including dialogues which enable a shared understanding of standards

· the recognition of prior learning, including guidance, support and assessment models that can enable more streamlined, enhanced approaches to recognition of prior learning in support of flexible, efficient learning pathways within higher education

· the direct involvement of students in assessment, for example through self- assessment, and by negotiating the form of assessment that might be used; this is of particular relevance to recognition of prior learning.

Higher education providers support and make available structured opportunities for reflection to take place and for sound practice to be recognised and disseminated.
	

































· In 2013/14, membership of CHERP increased to 260 (34 Associates; 226 Fellows) from 99 in 2012.
· Progress with Ulster’s Professional Development & Recognition Scheme with 41% of academic staff achieving HEA Fellowship.
· Registrations on PG CHEP have continued to increase 2013-14 with 47 students registered in Year 1 and 40 in Year 2 of the PG CHEP, a total of 87 participants.

Dr Ruth Pilkington as External Examiner commented favourably on the course as a whole: 
“I was impressed by the relevance of the activities to practice and to the nature of the programme as ITT for HE. The assignments encourage a purposeful development of innovation and evidence informed practice… 
The link to the professional standards and internal benchmarks is clearly made, along with useful requirements to tie work in to the University’s teaching and learning practice… 
The development of learning across the programme supports a progressive and developmental engagement with critical pedagogy informed by scholarship and research. In particular I like the evaluative focus of assignments encouraging evidence-based approaches.”

	Developing Assessment Literacy

Indicator 6

Staff and students engage in dialogue to promote a shared understanding of the basis on which academic judgements are made.
	

	Engaging students, and making use of examples and/or self and peer assessment activities where appropriate, helps students to understand the process of assessment and the expected standards, and to develop their assessment literacy. Facilitating students' assessment literacy includes illustrating the way in which standards are communicated and applied within the relevant subject to enable staff to make judgements about student performance in different types of assessment task. It also enables students to develop an awareness of the complex nature of professional judgement, and of the way in which standards are derived from the descriptors in the relevant qualifications framework and subject benchmark statements, and from the degree-awarding body's regulations, policies and processes for assessment. (See Indicators 1, 2 and 13, and Part A of the Quality Code: 'Setting and maintaining academic standards'.)

Communicating standards may involve different approaches. For example, the focus may be on explaining how criteria are interpreted and how they enable staff to recognise differential student achievement, or it may be on students analysing example assignments.

Dialogue with students can also help develop students' confidence that assessment is designed to be inclusive, allows for reasonable adjustments in individual cases where necessary, and is fair and consistent. (Inclusive design is addressed in Indicator 10.)
	Student induction process and course/subject handbooks provide information on course assessment strategies.  The Assessment Handbook emphasises that the assessment criteria for tasks should be made known to students.  Self or peer assessment is used in a range of subject areas.  Feedback processes support the understanding of assessment criteria by students.  Information on assessment tasks is contained in the Assessment and Feedback section of module descriptions and these are elaborated in more detailed information about the task and assessment criteria and information on the marking scheme in module handouts.



Dialogue is encouraged as part of engagement with the feedback process (Assessment Handbook 16.4).

	Recognition of Prior Learning

In the case of recognition of prior learning, students are provided with clear guidance on how their prior learning will be judged through the assessment process. This guidance is provided before the student submits the evidence to support the claim or before the assessment task is undertaken. The following questions help to inform the development of such guidance.

· Relevance - is there an appropriate match between the evidence presented and the learning claimed?

· Sufficiency - is there sufficient evidence to demonstrate the achievement of the learning claimed?

· Authenticity - is the evidence clearly related to the applicants' own efforts and achievements?

· Currency - does evidence relate to current learning? Where higher education providers have specific requirements or time limits relating to currency these are made clear.
	

The University’s APL Policy and Guidance for staff and applicants sets out clear criteria.




These questions are covered in the Policy and Guidance.




	Indicator 7

Students are provided with opportunities to develop an understanding of, and the necessary skills to demonstrate, good academic practice.

	

	A specific aspect of developing students' assessment literacy (Indicator 6) is that of enabling students to become confident in recognising and applying good academic practice, and being clear about the types of activity which constitute unacceptable practice. This enables students to maximise their potential in assessment and in ensuring the maintenance of academic standards.

Key elements of good academic practice include:

· being able to acknowledge the ideas of others through consistent referencing and citation which is appropriate to the subject being studied

· recognising that this applies to all sources of information whether hard copy or electronic

· meeting expectations about ethical behaviour (especially in undertaking projects and dissertations)

· adhering to confidentiality requirements in particular subjects

· understanding the permitted boundaries between individual and group  contributions.

Opportunities which not only provide information but actively engage students, such as peer assessment, help strengthen students' understanding and ability to apply their learning in different assessment situations which are specific to the subject and type of assessment methods used.

	Good academic practice including referencing and avoidance of plagiarism, is developed through induction and first year modules with a particular focus on study skills, and reinforced in subsequent years (see Plagiarism Policy Guidance (2012) and Assessment Handbook (18.4) and Transition Policy (2009)).  Skills+ is the University’s online resource which sets out a range of tools and materials to support students. 







 
 Ethical and confidentiality matters are dealt with by specific course guidance.




The University’s Principles for Assessment and Feedback for Learning state that assessment and feedback should facilitate the development of self and peer assessment skills and reflection on learning, to enable students progressively to take more responsibility for their learning.

	Designing Assessment

Indicator 8

The volume, timing and nature of assessment enable students to demonstrate the extent to which they have achieved the intended learning outcomes.
	

	Staff engage in the design of assessment (including reassessment) as part of the overall process of design, development, review and enhancement of programmes and their constituent modules. Design is undertaken within the academic framework and regulations of the degree-awarding body and, in the case of staff at a delivery organisation, is subject to the delegation of roles by the degree-awarding body.

Effective assessment design involves consideration of the appropriate number and weighting of assessment tasks, their timing (relative to each other within and across modules) and the type of task to be used. It focuses on ensuring that programme level learning outcomes are addressed through the programme's constituent modules (or equivalent units). In the case of programmes involving more than one subject or a range of modules from different subjects, the totality of tasks across the whole programme is addressed.

Consideration is given to whether the assessment opportunities within the programme collectively give students the opportunity to reflect on and embed their learning, where appropriate practice vocational skills, and experience different methods of assessment. The design of assessment tasks addresses how plagiarism and other forms of unacceptable academic practice can be minimised, both in the specific choice of assessment tasks and in the combination of methods being used.

The timing of reassessment opportunities, where these are permitted, takes into account allowing sufficient time for students to engage in further learning following the initial (failed) assessment while not delaying unduly students' opportunities to progress within, or complete, their programme.

Higher education providers address the amount of time available between completion of an assessment task by students and the date at which the results are required  either by the student or the provider to ensure that those involved in marking and/or moderating the work have enough time to complete each stage of the process.

	The appropriateness of the indicative assessment is considered through course evaluation process and reviewed periodically at revalidation.




This information is contained in module descriptions and an overall indicative assessment schedule provided for validation events, along with the ‘Learning Outcome Map’ in a programme specification.  Validation panels are asked to consider the effectiveness of the assessment strategy, methods and criteria in relation to the course and module learning outcomes (see Aide Memoire for evaluation and revalidation B2.5).


The University encourages the use of a range of assessment methods.  

The Learning and Teaching Committee has noted the advantages of ‘designing out’ plagiarism opportunities and this is emphasised in the Assessment Handbook (section 18.4) and the Guidance on Plagiarism.


For failure in up to 60 credit points at the first attempt, re-assessment usually takes place in the August supplementary examination period (examination) and coursework is resubmitted by a specified date in July.  For a greater number of failed modules, re-assessment takes place in the following academic year.

The University sets final dates for Boards of Examiners and progress review meeting (first semester results) after the end of the scheduled 3 week examination/marking period.  First semester marks (considered in the second week of semester 2) are moderated and subject to final confirmation at the Boards of Examiners.  A small number of courses have Boards each semester.  Supplementary Boards and semester 3 (intensive) Boards meet within one week of the end of the examination period.  Provisional coursework results are given within 15 working days of the submission deadline. From 2001/2 automatic progression between the Autumn and Spring semester was introduced (TLC 01.112).  It was then noted that this would provide extra time for marking at the end of the Autumn semester, as progress boards would not need to meet before the end of that semester.

	Recognition of Prior Learning

Consideration is given to the appropriateness of assessment tools for the nature of the prior learning to be assessed. These tools might include, for example, a portfolio of evidence, a structured interview, completion of a piece of work accompanied by a reflective account of the learning achieved, artefacts, a performance-based assessment, or completion of the assessment used to demonstrate learning in the module/ programme for which comparability is being claimed.

In designing the assessment to be used for recognition of prior learning account is taken of the way in which programme level outcomes and level descriptors will be used.

In determining the timing of assessment for recognition of prior learning, consideration is given to when the outcome of the recognition process needs to be known by the provider and the student.

The design of programmes is addressed in Chapter B1: Programme design and approval of the Quality Code.
	

The University’s APL policy requires that formal applications for APL are presented in the form of a portfolio of evidence.  The ‘learning account’ within the portfolio reflects on the learning that has resulted from experience and this is set out as learning outcomes with supporting evidence. An interview may also be used.





The APL Adviser will advise applicants of deadlines for submission related to the time requirement for assessment and the start of the programme.




	
Indicator 9

Feedback on assessment is timely, constructive and developmental.
	

	While some assessment may be classed as entirely formative, most summative assessment also contains a formative element. Effective feedback combines information which enables students to understand the strengths and limitations of their past performance, and information which enables them to recognise how future performance can be improved (often referred to as 'feedforward'). This process includes a focus on helping students to understand what constitutes feedback as well as how to make effective use of it.

Higher education providers' approaches to feedback recognise that the timing of the provision of feedback, and of the return of assessed work when this is appropriate, contribute to making feedback effective. In particular they provide students with time to reflect on the feedback, and to consider how to make use of it (especially in forthcoming assessments). They also provide opportunities for students to engage in dialogue based on the feedback. Where a specific turnaround time for the provision of feedback is agreed (in consultation with student representatives where appropriate) this is communicated to staff and students. Turnaround times take into account staff workloads and their ability to meet these times while providing effective feedback.

Higher education providers make clear the nature of students' entitlements to feedback in different situations. For example, in relation to assessments taking place at the end of a programme it may be appropriate not to provide feedback in all cases; on the other hand there will be circumstances where feedback can inform further development or study, and may reduce the likelihood of an appeal based on a misunderstanding of how work was assessed.

Where appropriate, feedback reflects the applicable learning outcomes or marking criteria. This helps students to understand how these inform the process of judging student achievement (see Indicator 6).

Feedback on assessment builds on dialogue and opportunities for students to reflect on their learning. This is addressed in Chapter B3: Learning and teaching of the Quality Code.
	Guidance on Feedback is given in section 16 of the Assessment Handbook.  The University’s emphasis on the importance of feedback is reflected in the adoption of Principles of Assessment and Feedback for Learning (2011) and  the requirement to provide information on this in the renamed section of the Module Description, ‘Assessment and Feedback’.



The Handbook elaborates on feedback strategies.  The University expects feedback to be provided within 15 working days; an earlier return is encouraged where practicable.







The Handbook recognises that there may be a certain point where it is no longer appropriate to provide feedback, and that, while usually feedback is not provided on written examinations, in certain circumstances it may benefit individual students, and that it may be useful to provide general feedback to assist with examination techniques.






The Handbook notes that feedback should encourage student engagement with the feedback process, and encourage self-reflection and dialogue.

	Recognition of Prior Learning

Students' entitlement to feedback on assessment for the recognition of prior learning is clearly set out, including whether feedback will be provided where an application for recognition of prior learning has been accepted. Where an application has been rejected, feedback helps the student to understand the reasons for the rejection and to make an informed decision, for example in relation to any future study, right of resubmission or appeal.
	

The APL Policy and Guidelines do not mention whether feedback is to be provided when an application is approved or not approved (nor for the third possible outcome, ‘insufficient evidence’) but in the latter case, it is likely that feedback is provided in the ongoing guidance expected for an APEL resubmission (one further opportunity is provided for resubmission in this case). Faculty representatives are asked to comment on their Faculty practices and whether ‘feedback’ should be added to the University’s policy and guidance, in accordance with the principle of transparency enshrined in the Policy.

	
Indicator 10

Through inclusive design wherever possible, and through individual reasonable adjustments wherever required, assessment tasks provide every student with an equal opportunity to demonstrate their achievement.
	

	In designing assessments the needs of students studying at different locations or through online arrangements, and of those who possess different protected characteristics, are considered, while ensuring that the assessment measures the achievement of the learning outcomes.

Reflecting the needs of students with different protected characteristics in the design and approval of programmes reduces the likelihood of making one-off modifications to assessment in a reactive manner. Reliance on reactive modifications can place both students and staff under additional pressure and may lead to inequities.

Where individual modifications are required, they may prove beneficial if adopted for all students, within the limitations of practicality. In a similar way, consideration of a range of different means by which a particular learning outcome may be demonstrated may lead to overall enhancements of the assessment process.

Higher education providers monitor and evaluate inclusive assessment practices across modules, programmes and their academic departments, and incorporate the consequent learning into their policies and procedures. They facilitate staff having access to sources of advice, both from within the provider and externally, about inclusive assessment strategies and practices, as well as about the assessment implications for individual students, especially disabled students. (See Indicator 18 regarding evaluation and enhancement of assessment processes.)

The design and approval of programmes is addressed in Chapter B1: Programme design and approval of the Quality Code.

Ensuring that academic standards are not compromised when making reasonable adjustments is addressed in Chapter A3 of Part A of the Quality Code: 'Setting and maintaining academic standards.
	The online nature of study is taken into account in the design of assessment tasks.




The Assessment Handbook emphasis the value of mainstreaming inclusive practice and recognises the University’s obligations under SENDO and Section 75 of the NI Act (1998).


Reasonable adjustments may be made.




A SENDO staff guidance booklet was developed in 2008.

Disability Services provide an assessment and support service for students and work closely with academic staff.







The Assessment Handbook notes that there is no expectation that standards be compromised in making reasonable adjustments.

	
Conducting Assessment

Indicator 11

Assessment is carried out securely.
	

	Staff carry out all aspects of assessment in a way which ensures the integrity of the assessment process and in turn the integrity of the academic standards of each award. Key areas of potential risk are:

· any circumstance where draft assessment questions/tasks are, or student work is, held or transported off-site (for example where marking takes place off-campus, and where scripts are sent to an external examiner)


· the invigilation of examinations

· confirming the identity of students undertaking assessments whether in an examination room or online, and when student work is submitted whether in person, online, or through other means.

Students' marks and related information (such as extenuating/mitigating circumstances applications) are held securely and disclosed only to those who need access to the information and have a right to see it.
	



The University is aware of risks to security of assessment and expects Faculty processes in respect of draft questions/tasks and student work to maintain security.   (No guidance or advice is provided from Exams as this is a Faculty responsibility.) 

The University has detailed procedures for invigilation of examinations, including the verification of the identity of candidates.  Faculty authentication of coursework and online assessment follows their own internal processes.



Student marks and related information are treated confidentially and in accordance with the Data Protection Act.  For student marks this is verified through the Electronic Gradebook system.  Extenuating circumstances are handled by Faculties/Course Directors.

	Indicator 12

Degree-awarding bodies assure themselves that the standards of their awards are not compromised as a result of conducting assessment in a language other than English.
	

	Degree-awarding bodies have an explicit rationale for determining when they will permit assessment to be conducted in a language other than English (including allowing for those programmes which involve the learning and study of a language or languages other than English, and for the use of sign language for disabled students).

In Wales, where the Welsh language has equal status with that of English, higher education providers offer opportunities, wherever possible, for assessment to take place in Welsh, irrespective of the language in which teaching takes place.

Where assessment is conducted in a language other than English academic standards may be compromised: where staff, especially those marking or moderating student work, do not have sufficient competence in the language in question and/or where use of another language requires work to be translated into English at any stage in the assessment process.

Staff involved in teaching and assessing students have the necessary subject knowledge and expertise in the relevant language(s), and suitably qualified external examiners are appointed. The degree-awarding body's policy covers whether reference tools such as dictionaries are permitted in examinations.

Priority is given to ensuring that students are not disadvantaged or advantaged by the potential need to translate assessed work. For this reason, translation is avoided wherever possible. Where translation is necessary, degree-awarding bodies ensure that effective mechanisms are in place to assure the reliability and validity of the assessment outcomes.

The above issues also apply where a student wishes to submit evidence of prior learning which is not in English.

The appointment and role of external examiners is addressed in Chapter B7: External examining of the Quality Code.

Arrangements involving provision through a delivery organisation are addressed in
Chapter B10: Managing higher education provision with others of the Quality Code.
	Assessment is conducted in another language only where that language is the subject of study.  













Staff and external examiners are competent in the language.


	Marking and Moderation

Indicator 13

Processes for marking assessments and for moderating marks are clearly articulated and consistently operated by those involved in the assessment process.
	

	Staff involved in marking and moderating student work are guided by clear processes which address the degree-awarding body's requirements. In particular arrangements for, and the degree-awarding body's definitions of, first and second marking are clearly set out and applied, and include guidance on how agreement will be reached on the final marks to be awarded.


Expectations on the use of anonymous marking, including to which forms of assessment it applies or does not apply, are clear. Where anonymity is used, procedures specify the point at which anonymity is lifted (for example, before or after the examination board/assessment panel).

The need is addressed for clear guidance about how borderline marks or grades are defined and treated, both in individual assessments and in overall results for a module or a programme.






Internal moderation is a process separate from that of marking and provides assurance that assessment criteria have been applied appropriately, reflecting the shared understanding  of the markers, and an approach which enables comparability across academic subjects (in particular recognising that students may be studying more than one subject).

Moderation focuses on the marks awarded to the full set of assessed work for a task, module or programme, in the context of the academic standards for the award. It is therefore separate from the question of how differences in marks between two or more markers are resolved, and is not about making changes to an individual student's marks. Staff are clear how moderation will be conducted, for example through sampling assessed work, reviewing all the marks awarded, and providing opportunities for discussion between moderators to develop shared understandings. They are also clear about what action might be taken where significant differences in marks awarded are identified.

Clear guidance sets out the degree-awarding body's requirements in relation to moderating assessment that does not involve the production of physical evidence. Assessments of this kind include various types of performance or presentation (typically in the creative and performing arts).

For programmes involving a delivery organisation the degree-awarding body makes clear its requirements for internal moderation (including the extent and timing of any involvement of degree-awarding body staff working with the delivery organisation), any quantitative information which will inform the moderation process and how this process relates to the role of the external examiner.

The role of the external examiner is set out in Chapter B7: External examining of the Quality Code.

Arrangements involving provision through a delivery organisation are addressed in
Chapter B10: Managing higher education provision with others of the Quality Code.
	The Assessment Handbook sets out quantitative and qualitative generic assessment criteria for levels 3 - 7 (section 14).  Section 15 provides guidance on internal moderation and the role of the external examiner.  It is the responsibility of the internal markers to determine the mark, which is confirmed at the Board of Examiners.  Disagreement between internal and external examiners is referred to Senate.

Anonymity is required for written examinations and encouraged in coursework where appropriate and feasible.  It is lifted before meeting of Boards. [AH 14.5]  



The University has generic assessment criteria for each mark band.  Internal and external moderation ensures that students receive the mark and grade/ classification they deserve in accordance with these criteria.  Borderline scripts/ coursework are explicitly among the selection provided for external moderation (AH 15.4(c)).  Boards of Examiners do not have discretion to award a class of degree which is not merited by the mark achieved.  This policy was confirmed following a review in 2011 (TLC min 11.14), in the interests of clarity and consistency (AH 14.6; EE H’book 5.4).  

Policy on internal moderation is set out section 15.2 of the Assessment Handbook.

Faculty/Schools have their own internal process in accordance with University policy.











All work is subject to moderation.  Guidance on assessment of presentations/oral examinations is given in section 5 of the Assessment Handbook, including reference to moderation.  Faculty/Schools’ policies set out arrangements in specific subject areas.

The same principles of moderation apply as for internal provision.  Partner institutions are informed by Subject Partnership Managers of any University involvement.

	
Indicator 14

Higher education providers operate processes for preventing, identifying, investigating and responding to unacceptable academic practice.
	

	Ensuring that students do not obtain awards through any form of unacceptable academic practice relating to assessment - including plagiarism, cheating, collusion and impersonation - is fundamental to securing academic standards. Higher education providers therefore implement effective measures which build on their efforts to encourage good academic practice across all forms of assessment (see Indicator 7).

Identification of potential plagiarism and other forms of cheating is achieved in a range of ways appropriate to the nature of the assessment task. In the case of plagiarism this may include the use of electronic submission and software that is able to help identify matches between the content of assessed work and existing material, thus assisting in the identification of plagiarism.

Higher education providers implement clear processes through which instances of unacceptable practice can be reported by anyone with relevant knowledge.  These processes facilitate the gathering of evidence, and provide students who are believed to have engaged in unacceptable practice with the opportunity to put their case, test the evidence and offer any explanation or mitigation. The outcomes of such cases are evidence based and supported by clear reasons. Penalties for proven cases of unacceptable practice are clear, proportionate and consistently and equitably applied.

Students are made aware that in some subjects certain forms of unacceptable practice can have severe consequences for their career prospects, for example denial of entry into a particular profession because of the element of dishonesty and/or unethical behaviour attached to certain practices.

Higher education providers ensure that the requirements of PSRBs are taken into account, whether through reporting cases to them or, where relevant, by involving them in the determination of individual cases.

The handling of individual cases takes account of the needs of the student, including those arising from protected characteristics.

Clear information is provided to all concerned about the rights of anyone involved in a case where unacceptable practice may have occurred, including whether they are entitled to a face-to-face meeting (or equivalent where they are at a distance from those determining the matter), to be accompanied or represented, and to appeal against the decision and/or penalties.

Effective processes for identifying potential cases and (where appropriate) for applying penalties may also have a deterrent effect, especially if the potential consequences of unacceptable practice are well publicised.










Appeals relating to unacceptable academic practice are addressed in Chapter B9: Academic appeals and student complaints of the Quality Code.
	The University’s regulations are clear and addressed in the Ordinance on Student Discipline and the Regulations governing Examinations in Programmes of Study, and associated procedures.  Specific policy and guidance in respect of Plagiarism was adopted in 2008 (up-dated 2012). 


The University has an institutional licence for the use of Turnitin.





The procedure for dealing with alleged cheating provides for investigation and evidence-based decisions, and allows students to put their case.  Expectations of fairness and proportionality are observed by those hearing cases and in the penalties applied from the range available.




Course teams are expected to make students aware of such consequences in course handbooks and other briefings.



This is the University’s expectation.



This is the University’s expectation.


This is set out in the procedure.





The consequences of cheating and plagiarism are published in the online Student Guide and Academic Services for Students web pages and Notes for Examination Candidates.  Plagiarism is considered in more detail in Course Handbooks and induction. (There has been a recent change in policy, ratified by Senate (May 2013, min 13.46), to indicate that being in possession of phones or other electronic or written materials is sufficient grounds for incident of cheating, whether there is intent to use these or not.  This has been added to the Invigilators’ script and the Notes for Candidates.) Information on incidents of cheating which are referred to the Disciplinary Committee is contained in reports to Senate from the Committee.  The Annual Report on Plagiarism to LTC notes the extent of detected plagiarism in faculties and schools and the penalties applied. Faculties are asked to report on trends with regard to plagiarism. 

	Examination Boards and Assessment Panels
Indicator 15

Degree-awarding bodies specify clearly the membership, procedures, powers and accountability of examination boards and assessment panels, including those dealing with the recognition of prior learning; this information is available to all members of such boards.
	

	Degree-awarding bodies operate, or oversee the operation of, examination boards and/or assessment panels (however titled) for making judgements and decisions on which the award of credit and qualifications is ultimately based. These boards/panels therefore have a particularly important responsibility for the maintenance of academic standards. For this reason all members of such bodies, particularly chairs, are clear about the extent of the powers and authority of the board/panel, including to whom it is accountable, and the regulations governing progression and award.

There are often different tiers of examination boards or assessment panels; for example, where one tier is responsible for deciding on the mark or grade a student should receive for an individual module, and the other tier is responsible for deciding on the student's progression to the next stage of the programme, or on the final result based on the full set of marks. Where there is more than one such board or panel, the relative powers and responsibilities of each are clearly stated and understood by those involved.

Regulations, policies or processes make explicit the degree-awarding body's requirements relating to:

· membership of internal and external examiners and other staff, and attendance at meetings of each board/panel

· how the views of those unable to attend might be recorded

· the quorum for meetings and how inquoracy will be dealt with


· provision for chair's action, its limitations and the recording and reporting of such decisions

· the exercise of discretion in a consistent manner by individual boards/panels, for example in relation to extenuating/mitigating circumstances, and borderline cases.

Clear provision is made to enable potential conflicts of interest - such as personal interests or involvements with students - to be identified and addressed. This might involve the making of a declaration at the beginning of a meeting, or a board/panel member not participating in part or all of the decision-making. Particular attention is paid to potential conflicts of interest where members of staff of the provider are also students on one of its programmes. Conflicts of interest can be mitigated where those with line management responsibility for the member of staff, or other close working relationships, are not involved in those assessment decisions.
	The function of Board of Examiners are set out in the Regulations governing Examinations and the External Examiners’ Handbook (3) and Assessment Handbook (section 19), and for research degrees detailed briefing documentation is provided to chairs of boards.  




A formal two-tier arrangement exists in respect of Combined Honours degrees.  The responsibilities of the two Boards are set out in regulations.





These are set out in regulations.


All internal examiners are required to attend meetings of Boards.  External Examiners are required to attend those where final award decisions are made (except in the case of linked PgDip/Master’s) and are entitled to attend others.  Alternative arrangements in the unavoidable absence of the external examiner requires approval of the Pro-Vice-Chancellor (Learning, Teaching and Student Experience).  The chair of the Board may approve the non-attendance of internal examiners.

Procedures allow for limited chair’s action in relating to correction of errors.  This is recorded on the spreadsheet.

Discretion is not available; extenuating circumstances if accepted allow a first sit.  See Indicator 13 above re borderline cases. 


The University’s Code of Practice on Admissions, Examining and Assessment, where a Member of Staff has a Personal Interest, Involvement or Relationship (2002) requires the member of staff to declare that interest to the Head of School and temporarily withdraw from the Board when the student’s case is being considered.  The Code also addresses assessment arrangements. 

	Recognition of Prior Learning

Degree-awarding bodies make explicit their arrangements for making decisions to recognise prior learning, including specifying where the authority lies to make such decisions, and the procedures to be followed centrally and/or at departmental or equivalent level. In deciding these matters they balance the need to ensure decisions are valid, reliable and consistent across students and programmes, with operating processes which are proportionate and flexible and which may operate on a different cycle compared with decisions about assessments within their programmes.

The role of the senior academic body and the delegation of its authority is addressed in Chapter A2: Degree-awarding bodies' reference points for academic standards and Chapter A3: Securing academic standards and an outcomes-based approach to academic awards of Part A of the Quality Code: 'Setting and maintaining academic standards'.

The role and responsibilities of external examiners are addressed in Chapter B7: External examining of the Quality Code.

Responsibilities of the degree-awarding body and delivery organisation where one is involved are addressed in Chapter B10: Managing higher education with others.
	

These are set out in the APL Policy and Guidelines – authority lies with the Faculty APL Board (or alternative body).


	Indicator 16

Boards of examiners/assessment panels apply fairly and consistently regulations for progression within, and transfer between, programmes and for the award of credits and qualifications.
	

	Degree-awarding bodies state clearly the level of achievement required in order for students to progress from one stage to another within their programme of study or between programmes. This includes making clear how assessment results will be used in terms of progression, whether or not it is possible for a student to progress to the next stage of the award with one or more failed units or modules outstanding, and making clear any pre-requisite or co-requisite requirements. Such statements include the number of reassessments permitted, and whether any limit is placed on the maximum marks which can be achieved in a reassessment.

Where appropriate the requirements of specific subjects, which may reflect professional accreditation or practice needs, are addressed through variations approved by the degree-awarding body which ensure equity and that academic standards are not jeopardised. Differences are made clear to applicants and students from the outset of their programme, in particular where certain modules must be passed in order to obtain professional accreditation.

Regulations make explicit how applications from students with extenuating/mitigating circumstances will be dealt with. This may include applications from those who for good reason wish to defer assessment or temporarily withdraw from a programme. Any time limits for completion of the programme are clear, and take account of the need to make adjustments for disabled students and to promote equality of opportunity. The regulations also make clear the limits of the range of decisions which may be made by the examination board/assessment panel, for example whether marks may be changed, new assessment attempts allowed or fails disregarded.
	This information is set out in general award and specific course regulations.








Cases for variations (such as limitation on repeat attempts) are explicitly considered by Learning and Teaching Committee. 





Examination regulations make provision for such circumstances.  These are dealt with in accordance with the Procedures for the Presentation of Extenuating Circumstances.  These make clear their marks may not be adjusted.  

	Indicator 17

The decisions of examination boards and assessment panels are recorded accurately, and communicated to students promptly and in accordance with stated timescales.
	

	Examination boards/assessment panels are responsible for ensuring that assessment decisions are recorded accurately, supported by taking adequate minutes of any discussions which, in particular, demonstrate the factors taken into account when discretion is exercised or extenuating/mitigating circumstances considered. Such an approach provides assurance and transparency.

Clear statements of the responsibilities of all those involved in the computation and checking of results and recording of assessment decisions are provided.




Where assessment data are stored, processed and transmitted electronically, systems for back-up in case of a failure of equipment are in place. Policies on access to information regarding assessment judgements about individuals are also clearly stated.

Students and staff are clear about when and how results - including those for recognition of prior learning - will be provided, and about whom students can contact should they require clarification of their results or advice on decisions affecting their future study. Particular attention is paid to ensuring support for students where the release of results takes place during vacations or for students who are away from the location of delivery.

When results are provided, they include clear information about whether each result is provisional or final. If provisional, the information makes clear what the further stages are (such as approval by the board of examiners or by the senior academic authority of the degree-awarding body) and the timescale for results to be finalised. Clarification of the status of the results also ensures that students are clear about when time limits for lodging an academic appeal or complaint start.

	Minutes of boards are taken. 





The role of the chair and members of staff from Student Administration servicing a Board is set out clearly in the Examination Board Procedures.  Guidance is provided to those involved in inputting marks to the student record system.  This is undertaken by Faculty/School support staff following instruction from academic staff.  Faculty/Schools have internal procedures to ensure accuracy.  

Information is stored and accessed in accordance with the provisions of the Data Protection Act.  Back up is provided by ISD.


Information on the publication of results and the communication of progress decisions when a student is unsuccessful is published on the examinations section of the Student Administration web pages and links to the Staff and Student Portal.




Results considered by semester 1 progress board are subject to confirmation by the Board of Examiners.  Marks considered by Board of Examiners are confirmed and progress decisions made are final.  This is clear to staff and students in the information provided on the publication of results.  Award decisions are recommendations to Senate. This distinction is clear to staff in the Assessment Handbook (Section 19.3).  While this is contained in the publication of results information, it is not specifically spelled out to students as doing so would probably cause further anxiety and worry that there was a possibility that they may be turned down by Senate at the last minute.  (In practice, it has not happened.)

Information on time limits for Appeals is published in the Examinations section of the Academic Services webpage, and in the Student Guide and Student Administration web pages and links to the Staff and Student Portal.

	Recognition of Prior Learning

It may not be possible for decisions relating to recognition of prior learning to follow a set timescale in the same way as other assessment decisions. Providers therefore ensure that students who apply for recognition of prior learning are clear about the timescales involved, the means by which they will be informed of the outcome, and whether credit awarded through recognition of prior learning will be recorded on the official transcript. Each decision is explicit about the level and volume of credit being awarded (where that is the case). Timescales also recognise that a student whose application for recognition of prior learning is rejected may want the opportunity to obtain credit by undertaking the relevant module(s) within the applicable programme.
	

The University’s APL policy envisages the following outcomes for successful APL applicants: admission, entry with advanced standing, or exemption, not the explicit award of credit.  Exemptions are recorded in a student’s record and transcript. The Policy and Guidelines state that applicants shall be informed of the outcome following the APL Board’s decision on a timely basis. 

	Record Keeping

Higher education providers implement an explicit policy detailing the length of time for which records of decisions and student results will be retained (including those relating to recognition of prior learning). This policy recognises that reliable records of examination board deliberations help demonstrate that assessment processes have been properly applied, especially in the event of an academic appeal or student complaint.



Academic appeals and student complaints are addressed in B9: Academic appeals and student complaints of the Quality Code.
Part C of the Quality Code: 'Information about higher education provision' addresses the provision of information for students on their academic achievements.
	

Minutes of Boards of Examiners meeting are taken. The University’s Records Retention and Disposal Schedule (2012) indicates that records of decisions are retained for six years after course completion.  It also states that documentation reviewing marks/grades relating to mitigating circumstances, meetings of examination boards; determining awards and classifications are retained for the current academic year.  As per JISC recommendations for institutions to be able to provide factual information on what a student has studied and achieved, ie a transcript, the University retains course results sheets and online data indefinitely. EC1 information is held by Faculties as part of the student file/record, which the schedule expects to be retained for six years following the student’s completion of studies.  

	
Enhancement of Assessment Processes

Indicator 18

Degree-awarding bodies systematically evaluate and enhance their assessment policies, regulations and processes.
	

	As part of their strategic approach to enhancing the quality of their provision and their management of academic standards, degree-awarding bodies, working with students and with delivery organisations where applicable, evaluate their arrangements and identify opportunities for development, making use of management information as appropriate.

Approaches may include consideration at subject as well as organisational level, taking account of external developments, including those of relevant PSRBs. Management information may enable student achievement and academic standards to be monitored and compared over time. This may include: noting key features of mark, grade or honours distributions; identifying any relationship between student entry qualifications and assessment outcomes; comparing the performance of students studying for the same qualification with other providers with whom they offer learning opportunities; and considering feedback from sources such as external surveys on student perceptions.

In the case of recognition of prior learning, higher education providers consider feedback on the process from successful and unsuccessful applicants where this is available and, where practicable, track the progress and performance of students who have made successful claims for recognition of prior learning.

Degree-awarding bodies review their progression regulations periodically to assure themselves that the regulations continue to be fit for purpose. In considering when to introduce changes to the regulations, degree-awarding bodies consider the impact of changes on current students and whether changes should only be introduced for new students. Changes that are likely to have a negative impact on current students are introduced only in exceptional circumstances.

[bookmark: _GoBack]Student engagement in the management of quality and standards is addressed in Chapter B5: Student engagement.
	Assessment policies, regulations and processes are under continuous review with regular updating, prompted by internal and external factors and developing good practice, as well as specific strategic review.












The APL Policy requires Faculties to have in place procedures to oversee the operation of the process, and to ensure equitable and consistent treatment of claims.  They shall determine a process to record activity for the individual and to assimilate a dataset to ensure fairness and consistency of decisions.

The last review of the regulatory framework took place in 2008-10.  Changes apply from the next intake, unless there is full student consent for current cohorts.
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