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UNIVERSITY OF ULSTER 

TEACHING AND LEARNING COMMITTEE 
20 June 2012 

REPORT FROM THE SUB-COMMITTEE ON EMPLOYABILITY (30.05.12) 

PRESENT 
Professor Richard Millar (Chair), Dr Gillian Armstrong, Dr Michaela Black, Mr Neal Cook, 
Dr Elizabeth Crooke, Dr Adele Dunn, Mr Philip Houston, Ms Ciara McCann, 
Mr Aiden McCaughey, Professor Mary McColgan, Mr Damian McGivern, 
Dr Sharon Milner, Dr Aodheen O’Donnell, Mr Milne Rowntree 

1. Key Activity Working Groups (Papers attached) 

(i) Monitoring of Placement (Paper SCE/12/07) (Appendix 1)  

It was noted that students on overseas placements were usually only visited once 
and was suggested that Skype could be used as an alternative to a second visit.  It 
was agreed that this issue would be taken to the Teaching and Learning 
Committee. 

Concern was raised about value for money on optional (variable preparation) as 
opposed to compulsory (very good preparation) placements.  The issue of 
placement preparation will be looked at by the Sub-Committee as part of next year’s 
work plan.   

(ii) Assessment of Placement (Paper SCE/12/08) (Appendix 2) 

The Working Group developed a set of learning outcomes applicable to all courses 
which award the DPP/DPP(I) (Annex A).  These learning outcomes are meant as a 
guide and courses/Schools should develop a customised set.  A sample Placement 
Module Grading Scheme (Annex B) was also developed, highlighting the criteria 
associated with performance at fail, pass, pass with commendation and pass with 
distinction levels.  The Group recommended that an overall pass can only be 
achieved if the student achieves at least a pass in all three elements – Academic 
Supervisor’s Assessment, Employer’s Assessment and Student’s Reports/Projects.  

(iii) Models of Placement (Paper SCE/12/09) (Appendix 3) 

The Working Group considered the range of current placement models and the 
potential for adaption of the current model and the development of new models.  It 
was suggested that a further CPPD module, based on an undergraduate internship 
model or equivalent is required.  This module could be used to accredit work based 
learning that is related to a programme of study that represents an interim duration 
between the 80 hour threshold of the CPPD module and the 25 weeks minimum of 
the sandwich placement.  It was agreed that this model will be further investigated 
in the next academic year.  It was also agreed to design an implementation strategy 
for self-employed placements based on the Guidelines for the Approval, Monitoring 
and Assessment of Self Employed Placements (Annex). 

2. Review of Business-University Collaboration: The Wilson Review (Paper SCE/12/10) 

Consideration is being given to a high profile event to be held in Spring 2012/13 to 
showcase Ulster’s achievements in this area.   

It was agreed to endorse this event and also the setting up of a Working Group (See 
Appendix 4 for proposed membership and terms of reference.)   
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3. Placement Employer of the Year Awards (Paper SCE/12/11) 
 
 Mr Houston reported on the very successful fourth year of the Awards, noting that 

Sam Neill, a first year BA Fine and Applied Arts student had designed the student 
nominated award.  It is hoped to continue this practice in future years.  (See Appendix 5 
for 2012 results.) 

4. Destination of Leavers from Higher Education (Paper SCE/12/12) 

 Reports were provided by Faculties which set out their action plans in response to DLHE 
data for 2009/10.  These varied in their analysis and level of detail, some with strategic 
responses at Faculty and School levels and others focusing on individual courses.  The 
Sub-Committee asked Deans for additional commentary, where appropriate, and will 
provide an overview to the Committee’s next meeting. 

5. Study USA Annual Report (Paper SCE/12/13) 

DEL (Higher Education Policy Branch) confirmed their support for the extension of the 
programme until 2014-15; the contract for delivery being awarded to the British Council.  
Ulster students secured 27 out of 72 places for 2012/13. 

6. PDP Forum Annual Report (Paper SCE/12/14)     

 The PDP Forum as it stands has a four-year strategy and next year will be looking at 
placement.  Professor Denise McAlister, Pro-Vice-Chancellor (Teaching and Learning), is 
currently reviewing membership in the light of changes in personnel.  It was agreed that a 
Working Group should be established to look at PDP and draw up a programme of work. 

7. Proposal for “Work&Learn iLINK@Ulster” (Paper SCE/12/15) (Appendix 6) 

It is proposed that all work experience and volunteering opportunities available at Ulster 
will be advertised through Work&Learn iLINK.  

The Sub-Committee endorsed the proposal and it was agreed that T&L would be asked 
to approve: 

(i) The establishment of Work&Learn iLINK  
(ii) That all inward-facing (i.e. on-campus vacancies) are managed through 

Work&Learn iLINK 
(iii) The creation of a Work&Learn iLINK Steering group from within Sub-Committee on 

Employability for the development of the initiative. 

8. Summary Report on the Professional Experience Programme  (Paper SCE/12/16) 

It was reported that, from the 30 funded places in 2011, 27 graduates were either offered 
graduate-level employment or proceeded to further study which represented 90% of the 
total graduate intake.   In terms of the Graduate Certificate in Professional Practice, all of 
the participants who completed the course (24 – 80%) did so successfully with 14 
achieving a distinction.     

It is hoped that Ulster will gain 35 internships in 2012/13 (30 in 2011/12).   

9. Employability Development Opportunities Review Toolkit (EDORT) (Paper SCE/12/17) 

The Sub-Committee endorsed the recommendation that all programmes be required to 
engage with EDORT in preparation for validation.   
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APPENDIX 1 
 

UNIVERSITY OF ULSTER 
Sub-Committee on Employability    Paper No. SCE/12/07 
30 May 2012       Agenda Item 5(i) 
 
MONITORING OF PLACEMENT WORKING GROUP – REPORT May 2012 
 
1. Overview 
 
Following the last Employability Sub-Committee meeting, the working group was given 
approval to request that a new set of progress codes be introduced by the exams office to 
allow exam boards to more accurately record year two student progression onto / exemption 
from placement.   
 
These new codes/procedures apply to courses where a placement year is mandatory or 
optional (secondary awards of DIS/DPP(I)).  They do not apply to courses with a study year 
abroad (DAS/DIAS).  
 
2. Progress Codes to be Applied 
 
P4 
P7 
 
PP 
PE 
PF 
PG 
PH 
PL 
PN 

Proceed to placement year but required to take or retake specified examination(s) and/or 
coursework. 
Permitted to proceed to the final year but final award will not include DIAS/DIS/DAS/DPP(I). 
New Codes – (replacing P8) 
Proceed to placement year. 
Exempt placement – sufficient effort but unable to obtain placement. 
Exempt placement – extenuating circumstances. 
Exempt placement – prior work experience. 
Exempt placement – HND/Foundation degree containing a placement element. 
Proceed and taking leave of absence. 
Decision on progression to placement deferred. 

 
These new codes will only be used at the end of year 2 and will replace the previously used 
P8.  The PN code will be used in the case where the Board of Examiners in May/June does 
not have sufficient information on whether a student is going on placement, or is exempt. 
Students coded PN will be included in the supplementary course results sheets for 
consideration by supplementary Boards of Examiners.  Where a decision on placement is 
not available by the date of the Supplementary Board, ‘Chairs action’ will be taken 
subsequent to the Board to provide a confirmed end of year progress decision. 
 
The Examinations Office has provided advice on the use of the new progress codes in the 
Examinations Procedures: May to October 2012 package.   
 
3. Recoding Process 
 
In order to prepare our report, the working group members carried out a re-coding of 
2010/11 year 2 students on courses with a mandatory placement element, within their 
respective faculties. 
 
4. Reporting 
 
Placement Trends 
A Cognos report created by Student Administration provides information on student progress 
at the end of Year 2, for courses that include a placement year. The report will select 
students with the following progress codes – P4, PE, PF, PG, PH, PL, PN and PP. In 
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addition, only students enrolled on courses where placement is mandatory (i.e. the 
attainment for the course includes DIS or DPP(I)) will be selected. ** 
 
The report shows that the overwhelming majority of students undertake a placement year 
(91% - P1/P4). Exemptions account for 7% of students, with a further 2% taking LOA.  
 
In terms of exemptions,  

• 57% on grounds of having previously completed HND/foundation degree containing a 
placement element (PH).  

• 29% on grounds of having made sufficient effort (PE) 
• 14% on grounds of prior work experience (PG). 

 
A copy of the report data is included in the attached document (Placement Trends Report 
201011). [Not attached] 
 
** The report can only detect courses with compulsory placement via the linked DIS/DPP(I) 
award. It appears however that some courses with an optional placement also have this 
linked award. There is currently no other mechanism in the Banner System to identify 
optional versus mandatory placements.  The working group will liaise with student 
administration to determine if the Banner System can be amended to include a suitable flag 
to record this information. 
 
Compulsory Versus Optional Placement Audit 
Working group members carried out an audit of courses in 2011/12 offering compulsory 
versus optional one-year placement elements within their respective faculties.  The table 
below contains the result of the audit and a copy of the report data is included in the 
attached document (Placement Audit 201112). [Not attached] 
 
Faculty Compulsory Optional 
Arts 4 0 
Art Design & Built Environment 13 8 
Computing & Engineering 42 2 
Life & Health Sciences 13 6 
Social Sciences 12 6 
Ulster Business School 9 50 
TOTAL 93 (56%) 72 (44%) 
 
The report shows that placement is compulsory in 56% and optional in 44% of courses offing 
a traditional one-year sandwich placement.  A possible rise in the number of courses offering 
optional placements can be monitored via future working group reports. 
 
Placement Visit Audit 
The working group carried out an audit of placement visits carried out during 2010/11 
academic year. The data returned by each faculty is contained in the attached spreadsheet 
(Placement Visit Report 201011). [Not attached] 
 
Returns show that Faculties are generally meeting their commitments regarding stated 
numbers of visits in their course documents.  Only in exceptional circumstances is this not 
the case – most notably where student placements are terminated early or due to illness. 
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APPENDIX 2 

UNIVERSITY OF ULSTER 
 
Sub-Committee on Employability    Paper No.  SCE/12/08    
30 May 2012       Agenda Item 5(ii)   
 
ASSESSMENT OF PLACEMENT WORKING GROUP – REPORT MAY 2012 
 
Introduction and Background: 
 
A key departmental action within the University’s Teaching and Learning Action Plan (2011-
12) was for the: 

Sub-Committee (on Employability) to review the assessment methods for placement 
and develop a code of good practice. 

 
This was divided into two key tasks: 
 
1. Reconsideration of the existing Guidelines on Assessment of Placement as contained in 
the University Assessment Handbook;  
 
2. Fresh consideration of how placement is assessed and the implications of any proposed 
changes.    
 
A working group on Assessment of Placement was established comprising the following 
members: 
Aodheen O’Donnell (Chair, School of Communication) 
Neal Cook (School of Nursing) 
Seamus McConomy (Career Development Centre) 
Victor McNair (School of Education) 
Deirdre McNamee (School of Nursing) 
Deborah Peel (School of the Built Environment) 
Norman Creaney (School of Computing and Information Engineering) 
Adrian Moore (School of Computing and Information Engineering) 
Also involved: 
Ciara McCann, Vice President of Campaigns and Communications (Students’ Union) 
 
Tasks Undertaken: 
 
Discussion amongst the members of the working group drew several conclusions regarding 
work based learning within Ulster programmes. 
 
Firstly, it was acknowledged that there are at least two broad placement/work based learning 
‘models’ that cannot be treated as the same in general terms and specifically, in respect to 
assessment. They are: 
 

• Placement that is taken as a ‘year out’ and is awarded the DPP/DPP(I) 
• Work based learning/placement activities that are ‘embedded’ into the course (within 

modules) 
 
It was proposed that the working group would focus upon assessment in the former and not 
the latter, since firstly, it was deemed appropriate to seek to ensure some level of 
consistency where the DPP/DPP(I) is awarded, and secondly, it is assumed that courses 
operating the ‘embedded’ placement model had assessment criteria in place that were 
suitably customised to the module (and course) in question. 
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The working group was largely in favour – for DPP/DPP(I) courses - of a move towards an 
assessment system wherein grades are awarded as opposed to a percentage mark.   
 
The working group sought feedback from Alan Faulkner and Bronagh Dunleavy on issues 
concerning assessment and grading. 
 
Alan Faulkner highlighted that it is not permissible for an assessment to have been given a 
percentage mark which is then translated into a grade, but for the student not to be 'allowed' 
to know what that percentage mark was.  He also highlighted that for a Diploma with a pass 
mark of 40%, the following range of grades is possible:  
Pass (>=40%); Commendation (>=60%); Distinction (>=70%)   
 
Bronagh Dunleavy indicated that it is possible for such a rage of grades to be 
accommodated within the Banner system. 
 
The working group established that there is presently no set of learning outcomes for 
placement modules that lead to the award of DPP/DPP(I).  A set of learning outcomes was 
developed by the working group which drew on the University’s graduate qualities. (These 
were subject to a process of ongoing refinement and an agreed list is found in Annex A). 
 
An online survey was constructed and circulated across the University to garner views on: 
 

Whether the DPP/DPP(I) should be awarded if a student achieves a mark of 40% or 
above in the placement module, as opposed to the current 50%; 
 
A move from percentage marks to grades for the placement module; 
 
The learning outcomes developed by the working group.  

 
The results of the survey were mixed and top line results were presented in a report 
presented to the Sub-Committee on Employability at its meeting on 6 March 2012 and this 
report was then forwarded to the Teaching and Learning Committee for consideration at its 
meeting on 28 March 2012. 
 
The feedback from TLC was conveyed to the working group as follows: 
 

TLC was of the view that the DPP/DPP(I) should in future be assessed by grade only 
with a pass level, commendation and distinction. The ability to fail placement yet 
progress (the 40-49% currently) should be removed. There was also a 
recommendation that students should be required to pass all assessment elements 
and not just the overall award. We now need to develop the new regulations in 
conjunction with the Academic Office. Some explanatory notes may also be 
necessary as well as the typical learning outcomes for faculties to customise and 
enhance. 

 
On the basis of this feedback, the working group further refined the learning outcomes and 
developed a sample grading scheme for the placement module from which the DPP/DPP(I) 
is awarded.  The specific recommendations emanating from the working group are 
discussed below. 
 
Suggested Changes to Assessment of Placement in respect of courses that award 
DPP/DPP(I) 
 
One task of the working group was to give fresh consideration of placement is assessed 
and the implications of any proposed changes.    
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In respect of this, it is proposed that the placement module which leads to the award of 
DPP/DPP(I) is not assessed by awarding a percentage mark but by awarding a grade.  The 
available grades are: fail, pass, pass with commendation, pass with distinction.  The grade 
achieved in the placement module is then transferred to the DPP/DPP(I) award which the 
student receives alongside their programme award.  This is illustrated in Table 1 below. 
 
Table 1 Placement module and DPP/DPP(I) grades 
 
Placement module grade Diploma awarded 
Fail No award 
Pass DPP/DPP(I) 
Pass with Commendation DPP/DPP(I) with Commendation 
Pass with Distinction DPP/DPP(I) with Distinction 
 
On the basis of the above recommendation, it is further recommended that in order to pass 
the placement module overall (that is gain a pass, pass with commendation or pass with 
distinction), the student must pass all constituent parts of the assessment associated with 
the module.  The Assessment Handbook (2011) outlines that:  

‘The assessment strategy for WBL/industrial placement is based on evidence 
supplied by the three principal participants – student, academic supervisor, 
industrial/professional supervisor. The individual weightings for each element are 
normally 20% for the Academic evaluation, 20% for the Industrial evaluation and 60% 
for the student’s written work, although these weightings may vary depending on the 
learning outcomes of the programme.’ 

 
This means that in the case of a ‘typical’ placement module, in order to secure the 
DPP/DPP(I),  the student must gain at least a pass in the academic supervisor’s assessment 
and the industrial/professional supervisor’s assessment and the student project/report.   
 
It is further recommended that in order for a student to progress to final year, in courses 
where placement is mandatory, the student must pass the placement module (and thereby 
be in line to obtain the DPP/DPP(I)) unless otherwise determined by Boards of Examiners in 
exceptional circumstances. 
 
In order for a student to progress to final year, in courses where placement is optional, a 
student who commences a placement must pass the placement module (and thereby be in 
line to obtain the DPP/DPP(I)) unless otherwise determined by Boards of Examiners in 
exceptional circumstances. 
 
The final grade awarded to the student for the placement module (and thereafter, the 
DPP/DPP(I)) will be based upon grades obtained in the constituent parts of the assessment, 
of which there are typically three.   
 
The working group has developed a sample Placement Module Grading Scheme (Annex B) 
which highlights the criteria associated with performance at fail, pass, pass with 
commendation and pass with distinction levels.  
 
This scheme was informed by Appendix H4 in the University’s Assessment Handbook 
(Assessment Criteria for Reflective Development Portfolio – Level 5), Appendix J3 
(Assessment Criteria – Qualitative Based Work), and Appendix J8 (Assessment Criteria – 
Quantitative Based Work) as well as the Learning Outcomes for Placement (Annex A of this 
report).  This scheme has been developed on the basis of there being three assessed 
elements within the placement module. 
 



8 
 

As just noted, it is recommended that an overall pass can only be achieved if the student 
achieves at least a pass in all elements, of which there are typically three.   
 
Obviously, a student who achieves the same grade in all three elements will achieve that 
grade overall.  However, the process by which an overall grade is awarded when the 
constituent assessment grades are different, should be decided on at course level.   
Given that a fail in one part results in a fail overall, that leaves three possible grades across 
three assessments, resulting in 27 different combinations.  It should also be remembered 
that the typical weighting of the three parts is 20%/20%/60%.  However, since the three 
assessments are interlinked, it is predicted that many of these 27 possible combinations are 
unlikely (and perhaps, impossible).  Hence, each course should develop a customized 
system to allow an overall grade to be arrived at. 
 
The other key task of the working group was to reconsider the existing Guidelines on 
Assessment of Placement as contained in the University Assessment Handbook. 
 
In the University’s Assessment Handbook (October 2011), there is a section dedicated to 
‘Placement and Study Abroad’. 
 
In the handbook, Section 11.3 is entitled ‘Assessment of work-based learning/industrial 
placement (non-clinical)’ and within that there is a sub-section entitled: ‘Learning outcomes 
of work-based learning/placement’ 
 
It is proposed that the Learning Outcomes proposed by the working group (Annex A) are 
referred to here in place of the present list and it should be made explicit that the learning 
outcomes relate to the placement module which then leads to the award of DPP/DPP(I).  
Furthermore, the learning outcomes should be presented as ‘guiding’ or ‘typical’ and it 
should be made clear that courses/Schools are expected to develop a customized set of 
learning outcomes, using this set as a guide.    
 
The next sub-section of Section 11.3 is entitled: ‘Work-based learning/industrial placement 
assessment strategy’ 
 
It reads: 

The assessment criteria for the year in placement are set at level 5 in degrees. (See 
Appendix H4.) The Diploma in Professional Practice is awarded at graduation to 
students who achieve a mark of 50%. A candidate who achieves an overall mark of 
70% will be awarded a pass with Commendation. A mark of 40% is required for 
progression into final year. 

 
It is suggested that the following changes should be effected: 

• Reference should be made to the fact that students who achieve at least a 
pass in their placement module will be awarded, at graduation, the Diploma in 
Professional Practice/Diploma in Professional Practice (International); 

• An explanation of the available grades offered and Table 1 (of this report) or 
some version thereof should be included; 

• The conditions surrounding progress to final year should be explained; 
• Appendix H4 should be removed and the Placement Module Grading Scheme 

contained within Annex B of this report should be included. 
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ANNEX A 
 
LEARNING OUTCOMES OF WORK-BASED LEARNING / PLACEMENT 
 
 
Successful students will be able to: 
KNOWLEDGE AND UNDERSTANDING 

K1 Consolidate and extend knowledge of their core academic discipline and its 
application 

K2 Demonstrate knowledge of the work environment in both a professional and social 
context  

K3 Understand the changing employment market and opportunities available for 
graduates in their profession 

 
INTELLECTUAL QUALITIES  

 I1 Critically reflect upon their experience within the world of work and evaluate their 
own performance and learning within this environment 

 I2 Critically reflect upon the planning, development, management and execution of a 
project using appropriate research 

 
PROFESSIONAL/PRACTICAL SKILLS 

P1 Demonstrate an ability to relate theory to practice through solving work-based 
problems and contributing meaningfully to the employer organisation  

P2 Demonstrate a range of work related skills demanded by graduate employers 
P3  Critically reflect on national and international career opportunities and pathways  

 
TRANSFERABLE SKILLS 

T1 Demonstrate independence and self-reliance in the context of career decision 
making  

T2 Demonstrate interpersonal skills  
T3 Demonstrate professional skills 
T4 Demonstrate flexibility, creativity and an entrepreneurial approach to problem 

solving 
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ANNEX B     Placement Module Grading Scheme 
 

 Academic Supervisor’s Assessment Employer’s Assessment Student’s Project(s)/Report(s) 
Fail • Little or no ability to identify 

appropriate personal and 
professional objectives 

• Insufficient evidence of ability to 
set quantifiable and realistic 
objectives 

• Insufficient progression towards 
the achievement of set objectives 

• Little or no critical reflection on 
personal and professional 
development 

• Unacceptable level of reflection in 
determining career plan 

• Insufficient ability to maximise 
opportunities encountered on 
placement 

• Little or no ability to effectively 
manage self and maximise 
organisational impact 

• Did not achieve the minimum 
accepted standard of a 
placement student 

• Omission of some relevant 
material or insufficient and largely 
irrelevant material 

• Limited or lack of knowledge and 
understanding of key principles 
and concepts 

• Limited or no ability to apply 
theory to practice 

• Limited or no critical reflection of 
own performance 

• Limited or no reference to 
supplementary sources 

• Weak, poor or unacceptable 
presentation and structure 

 
 

Pass • Basic ability to identify 
appropriate personal and 
professional objectives 

• Basic ability to set quantifiable 
and realistic objectives 

• Basic progression towards the 
achievement of set objectives 

• Basic level of critical reflection on 
personal and professional 
development 

• Basic level of reflection in 
determining career plan 

• Basic ability to maximise 
opportunities encountered on 
placement 

• Basic ability to effectively 
manage self and maximise 
organisational impact 

• Achieved the standard expected 
of a placement student 

• Mainly accurate description of 
main issues  

• Basic knowledge and 
understanding of key principles 
and concepts only 

• Basic ability to apply theory to 
practice 

• Basic critical reflection of own 
performance 

• Some reference to 
supplementary sources 

• Acceptable presentation and 
structure 

 Academic Supervisor’s Assessment Employer’s Assessment Student’s Project(s)/Report(s) 
Pass with 
Commendation 

• Sound ability to identify 
appropriate personal and 
professional objectives 

• Sound ability to set quantifiable 

• Frequently exceeded the 
standard expected of a 
placement student 

• Evaluation and synthesis of main 
issues 

• Knowledge and sound 
understanding of principles and 
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and realistic objectives 
• Sound progression towards the 

achievement of set objectives 
• Sound level of critical reflection 

on personal and professional 
development 

• Sound level of reflection in 
determining career plan 

• Sound ability to maximise 
opportunities encountered on 
placement 

• Sound ability to effectively 
manage self and maximise 
organisational impact 

concepts 
• Sound ability to apply theory to 

practice 
• Sound level of critical reflection of 

own performance 
• A range of supplementary 

sources referenced 
• Good presentation and logical 

structure 

Pass with Distinction • Good or extensive ability to 
identify appropriate personal and 
professional objectives 

• Good or extensive ability to set 
quantifiable and realistic 
objectives 

• Good or extensive progression 
towards the achievement of set 
objectives 

• Good or extensive level of critical 
reflection on personal and 
professional development 

• Good or extensive level of 
reflection in determining career 
plan 

• Good or extensive ability to 
maximise opportunities 
encountered on placement 

• Good or extensive ability to 
effectively manage self and 
maximise organisational impact 

• Consistently exceeded the 
standard expected of a 
placement student 

• Extensive critical evaluation and 
synthesis of issues  

• Comprehensive knowledge and 
understanding of key principles 
and concepts 

• Evidence of detailed application 
of theory to practice  

• Extensive critical reflection of 
own performance 

• A wide range of supplementary 
sources referenced  

• Excellent, well directed 
presentation, logically structured  
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APPENDIX 3 
 

UNIVERSITY OF ULSTER 
Sub-Committee on Employability    Paper No.      SCE/12/09 
30 May 2012        Agenda Item   5(iii) 
 
Placement Model Working Group Report 24th May 2012 
 
Context 
The Sub-Committee on Employability has been asked to bring forward proposals for new 
model(s) of delivery of work based learning.  This supports the achievement of Aim 4 of the 
University’s Teaching and Learning Strategy 2008/09 – 2012/13: 
AIM 4: TO PROMOTE LEARNING, PROFESSIONALISM AND EMPLOYABILITY 
THROUGH THE INTEGRATION OF ACADEMIC THEORY AND RELEVANT 
PROFESSIONAL AND VOCATIONAL PRACTICE 
 
Consideration of new placement model(s) is also timely given the expectation within the 
recently published Strategy for Higher Education in Northern Ireland that all learners have 
the opportunity to undertake a period of work placement (DELNI, 2012).  The recent Review 
of Business- University Collaboration also recommends that every full-time undergraduate 
student should have the opportunity to experience a “structured, university approved 
undergraduate internship” (Wilson, 2012).  The University is already well placed to meet 
these expectations; it is widely recognised across the UK as one of leading universities in 
the provision of sandwich placements and in recent years has introduced further placement 
models.  This paper seeks to outline Ulster’s current models of delivery of work based 
learning and considers additional models that could expand the range of work based 
learning opportunities available. 
 
Existing Models of Work Based Learning  
 
Table 1 below provides a summary of the current models of work based learning and extend 
from the Level 4 CPPD module “Employability through Work Experience” which is currently 
used to accredit a variety of different types of work experience ranging from; part-time work, 
voluntary work or summer internships.  Co-ordinated by Employability and Marketing, the 
module can contribute to the Edge Award or combined with other CPPD modules to gain a 
Certificate in Personal and Professional Practice.   As a CPPD module, it can be studied in 
addition to normal degree course requirements during any year of study and is used to 
accredit shorter periods of work placement of at least 80 hours.  Assessment of the module 
is based on verification of the work experience by the employer and the completion of a 
reflective portfolio.  Given the nature and learning outcomes of the module there are minimal 
requirements for pre-placement preparation and less formalised structures for the approval 
and monitoring of the work experience than the sandwich placement model.  In the last 
academic year 135 students completed this module with a spread across all faculties. 
 
The sandwich placement leading to the associate award of Diploma in Professional Practice 
(International) is the University’s principal model of work based learning.  In the 10/11 
academic year 1135 students were registered on a placement year.  This placement model 
is widely integrated within degree courses as either a mandatory or optional component in 
full-time degree programmes between level 5 and 6.  It accredits approved work placements 
of at least 25 weeks and in many instances duration extends to 48 weeks.  Given the nature 
of this placement model with learning outcomes linked to the undergraduate course, 
established processes at the level of the course, school or faculty are normally in place for 
preparation, approval, monitoring and assessment of the work placement.  These processes 
are based on the University of Ulster Code of Practice for all Programmes Incorporating an 
Element of Work Experience and Guide to Good Practice for all Programmes Incorporating 
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an Element of Work Experience (Revised April 2008).  Research conducted within the 
University provides evidence that this model of work based learning contributes to enhanced 
degree performance and graduate employability (Green et al., 2012). 
 
Embedding and accrediting work based learning within a module(s) of study at level 4, 5 or 6 
as distinct from a sandwich placement year, is a further model of work based learning.  This 
model of work based learning is often associated with clinical or other professional 
experience and is often linked with accreditation by Professional and Statutory Bodies.  
There are a wide variety of formats in terms of level, credits, duration and modes of 
attendance depending on the requirements at course level and those of the Professional and 
Statutory Bodies.  Established process are in place for preparation, approval, monitoring and 
assessment which are based on the University of Ulster Code of Practice for all Programmes 
Incorporating an Element of Work Experience and Guide to Good Practice for all 
Programmes Incorporating an Element of Work Experience (Revised April 2008).` 
 
Finally, the University has recently launched a post –degree work based learning model 
which combines a 26 week internship and study for a Graduate Certificate in Professional 
Practice.  The Graduate Certificate comprises 60 credit points at level 6 and consists of 4 
modules of study designed to enhance graduate employability. This placement model is co-
ordinated centrally by Employability and Marketing and in the last academic year 30 students 
were registered on this programme. 
 

Table 1: A summary of current University of Ulster placement models 

Qualification 

Level 

 (FHEQ) 

Credits Award  Placement 

Requirements  

4 10  
(CPPD 
framework) 

 CPPD Module Employability through 
Work Experience  
(If combined with other CPPD 
modules amounting to 60 credits 
could lead to a Certificate of 
Personal and Professional 
Development or can be accredited 
through the EDGE award 

80h of work 
experience 
 

5  60 Diploma in Professional Practice 
(DPP) /Diploma in Professional 
Practice (International) 

Sandwich placement 
year between Level 5 
and 6 of at least 25 
weeks  

4/5/6 Varying  Placement embedded in course 
modules rather than a distinct 
qualification. 

Placement duration 
varies and may be 
related to 
Professional/Statutory 
Body requirements 

6 60 Graduate Certificate in Professional 
Practice (Professional Experience 
Programme) 

26 weeks graduate 
internship 

 
New Models of Work Based Learning 
 
The University has a range of models to support work based learning ranging from those 
designed to support work experience outside a course of study, those embedded in the 
programme of study in modules or associated award and those post- graduation.  In 
proposing new models of work based learning the aim is to expand the range of work 
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experience opportunities available to faculties and Ulster students.  This paper considers the 
adaption of existing models and the development of a new model to achieve this aim. 
 

1.  Expansion of Work Based Learning Opportunities within the Existing Models 
 
Review of the existing models of work based learning suggests there is still scope to 
expand work based learning opportunities within these frameworks.  For example, the 
proposed Work&Learn –iLink (paper SCE/12) provides a platform promote wider student 
access to a range of part-time and short-term employment opportunities and encourages 
students to undertake a period of experience, record and document their experiences 
through PACE and then gain accreditation for this experience through the CPPD module, 
Employability through Work Experience.  Expansion of work based learning opportunities 
that may be linked directly or indirectly the students’ programme of study is therefore 
possible by provision a platform to integrate various strands of the existing model. 
 
A further opportunity to expand work based learning opportunities with the current model 
exists in relation to self-employed placements.  The DELNI HE Strategy requires “higher 
education institutions to provide students with opportunities to develop a portfolio of 
skills, attributes and experiences… including creative thinking allied to enterprise and 
innovation”.  The University Corporate plan also recognises that preparation for 
employability also includes preparation for self-employment and a range of initiatives are 
in place across the University to support entrepreneurship in the curriculum.  From a 
placement perspective, the University has already endorsed a self-employment as a 
valid form of work based learning and guidelines for the Guidelines for the Approval, 
Monitoring and Assessment of Self Employed Placements have been approved in the 
2010-11 academic year.  It is suggested that given the growing recognition that 
entrepreneurship is becoming a recognised career choice for students (Wilson, 2012) 
there is potential to expand the opportunities surrounding this form of work based 
learning by adaption of the existing sandwich placement model to further facilitate 
opportunities surrounding self-employment.   
 
Further opportunities also exist to adapt and integrate the current models to expand work 
based learning provision, for example: 
- Considering an industry specific context important to the regional economy and 

exploring how work based learning opportunities within the existing frameworks can 
be expanded/aligned to address skills needs and support graduate employability 

- Explore the relevance of the embedded placement model prevalent in clinical and 
other professional contexts to other disciplines 

- Focus on provision for specific groups of students, for example, unemployed 
graduates.   

 
All of these approaches involve adaption and integration of the current models and it is 
proposed to pilot the model surrounding self-employed placements in the next 
academic year to investigate the how the existing model can be adapted/ 
integrated to support a new context. The annex provides an initial outline of how this 
pilot could be taken forward. 
 
2. Expansion of Work Based Learning Opportunities through New Placement 

Models 
 
The review of Business-University Collaboration (Wilson, 2012) points to “structured, 
university approved undergraduate internships” as a valuable way to support student 
employability.  These internships are shorter than the sandwich placement model and 
typically represent a summer placement.  This form of internship is popular in the US and 
is offered particularly by corporates who view them seen as an opportunity to assess 
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future employees (AGR, 2011).  There is also some evidence that this shorter internship 
model may be more suitable for SMEs (Wilson, 2012).  From a University perspective, 
an internship model could expand work based learning opportunities by providing a 
further option for students on courses where the sandwich placement is not mandatory 
and may encourage students who are unwilling to commit to a sandwich year to avail of 
a shorter alternative.  It is recognised that the CPPD module Employability through Work 
Experience provides one opportunity for students to accredit this form of work based 
learning.  However, these internships are likely to considerably exceed the 80 hours of 
work experience requirement of the existing CPPD module and there also likely to be 
further benefits in integrating this work based learning within the students’ programme of 
study.  It is therefore suggested that further CPPD module is required that is based on an 
undergraduate internship model or equivalent.  This module could be used to accredit 
work based learning that is related to a programme of study that represents an interim 
duration between the 80 hour threshold of the CPPD module and the 25 weeks minimum 
of the sandwich placement.  It is proposed that this model should be further 
investigated in the 2012/13 academic year in terms of relevance to Ulster courses, 
impact on the existing DPP model, availability of placement opportunities, 
structures and processes. 
 
In summary, the working group has considered the range of current placement models 
and the potential for adaption of the current model and the development of new models.  
The Sub Committee on Employability is asked to consider the proposals for taking this 
work forward. 
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ANNEX 
 

Initial workplan for expanding self-employed work based learning 
opportunities. 

 
1.  Identify champions in each faculty to support the expansion of self-employed 

work based learning opportunities. 
2. Consider the placement preparation needs for self-employed placements and 

design a blended CPPD module to enable students to explore the feasibility of 
a self-employed placement in the 2012/13. Consider integration with existing 
accreditation frameworks such as EDGE.  Consider approaches necessary to 
encourage students to engage in projects cross faculty. 

3. Review the module specification of the existing Diploma in Professional 
Practice to consider relevance to work based learning in a self employed 
context and report to SCE Sept/Oct. 2012. 

4. Further explore the supports available from InvestNI/Local Councils to 
enhance placement preparation and support during placement in the self 
employed content. 

5. Develop a promotional strategy to launch the CPPD module to students in 
Semester 1 2012/13 

6. Pilot CPPD module 
7. Design implementation strategy for self employed  placements based on the 

Guidelines for the Approval, Monitoring and Assessment of Self Employed 
Placements  

8. Review CPPD module pilot and report to SCE June 2013. 
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APPENDIX 4 
 
A proposal to showcase Ulster’s engagement with the business 
community. 
 
As part of the White Paper: Putting Students at the Heart of Higher Education, 
paragraph 13, June 2011, Professor Sir Tim Wilson, former vice-chancellor of the 
University of Hertfordshire, was commissioned to undertake a review into how to 
make the UK the best place in the world for university-industry collaboration. The 
Wilson Review: Business–University collaboration was published in February 2012 - 
http://www.wilsonreview.co.uk/review.   
 
The report contains a wide range of recommendations to further develop and 
enhance collaboration between business and universities. In response to the report 
consideration is being given to the organisation in 2012/13, of an event or series of 
events which would showcased developments at Ulster and explore how links with 
business can be further developed and enhanced. To take forward this initiative it is 
proposed to establish a Steering Group as follows. 
 
Remit: 

- To develop a proposal for a high profile event(s) that would celebrate and 
showcase Ulster business collaboration and identify way in which this could 
be further developed. 

- To oversee the management of the event(s). 
- To undertake an evaluation of this initiative and recommend future actions. 

 
Proposed Membership: 
 
Chair  
Two representatives from each Faculty 
Two representatives from PVC Research & Innovation  
Two representatives from PVC Educational Partnerships & International Affairs 
Representative from Media & Corporate Relations 
Three representatives from Employability and Marketing 
A representative from Students’ Union. 
 
Secretariat provided by Employability & Marketing 
 

http://www.wilsonreview.co.uk/review
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APPENDIX 5 
 
Results of the 2012 competition: 
 
SELF-NOMINATIONS (Over 50 Employees) 
WINNER: 

• Southern Youth and Family Services 
HIGHLY COMMENDED: 

• Almac 
• Asidua 
• SITA (Ireland) Ltd 

 
SELF-NOMINATIONS (Up to 50 Employees) 
WINNER: 

• Fields of Life 
HIGHLY COMMENDED: 

• Nugent Engineering 
• South Ulster Housing Association 

 
SELF-NOMINATIONS (Public Sector) 
WINNER: 

• Western Health and Social Care Trust (Social Services Training & Development 
Team) 

HIGHLY COMMENDED: 
• Northern Health and Social Care Trust (Community Nursing Bellaghy Medical 

Centre) 
• Waterways Ireland 

 
SELF-NOMINATIONS (Short-Term) 
WINNER: 

• Bryson Care West 
HIGHLY COMMENDED: 

• Dunlea Centre 
• Extern 

 
Placement Employers nominated by staff members at Ulster 
WINNER: 

• Keystone Group (nominated by David Comiskey, School of Architecture and Design). 
HIGHLY COMMENDED: 

• Belfast Zoo (nominated by Mairead McCoy, School of Communication). 
• Irish News (nominated by Kerry-Ann Porter, School of Communication). 

 
Placement Employers nominated by Ulster students 
WINNER: 

• Marks & Spencer (nominated by Louie Johnston, BSc (Hons) Business Studies). 
o Award designed by Sam Neill, 1st year BA (Hons) Fine & Applied Arts student 

from the Belfast campus 
HIGHLY COMMENDED: 

• Lisburn City Council (nominated by Stephen Mullan, BSc (Hons) Communication, 
Advertising and Marketing). 

• Allstate (nominated by Emma Drake, BSc (Hons) Human Resource Management). 
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APPENDIX 6 
 

UNIVERSITY OF ULSTER 
 

Sub-Committee on Employability    Paper No. SCE/12/15 
30 May 2012       Agenda Item 11 
 
Proposal for establishment of 
Work&Learn iLINK 
 

Introduction 
 
Research evidence suggests that students source internships, part-time, short-term and 
vacation employment as an enhancement to study and as a financial necessity during their 
time at University1.  A key element of the Ulster ‘brand’ is the opportunity for students to 
undertake a variety of work-based learning opportunities either as an integral part of their 
programme of study, as a coterminous award (DPP) or as short-term placements, some of 
which are accredited as part of a module within the CPPD framework. 
 
The annual High Flyers publication2 reported the enhanced graduate employment prospects 
of work-based learning prior to graduation: “More than half of recruiters warn that graduates 
who have had no previous work experience at all are unlikely to be successful during the 
selection process”.  The belief that students should have the opportunity to avail of such 
opportunity during their time at university is further supported in the Wilson Review (Feb 
2012)3 “A Review of Business–University Collaboration” which recommended: “Ideally, every 
full-time undergraduate student should have the opportunity to experience a structured, 
university-approved undergraduate internship during their period of study”.  
(Recommendation 4, paragraph 4.5.2).  The report highlighted the need for Higher 
Education Institutions (HEIs) and the Business Sector to work much closer together to 
provide students and graduates with appropriate opportunities to enhance their 
employability.   
 
The Higher Education Strategy for Northern Ireland4 sets out the expectation of local 
institutions in enhancing graduate employability: “... to ensure that all learners have the 
opportunity to undertake a period of work placement whilst undertaking a higher education 
course. This includes work experience, voluntary and community work and work outside 
term time, all of which may be either directly or indirectly linked to their course.” 
 
The advantages of engagement with placement by Ulster students has been highlighted  in a 
paper presented by Dr P. Green at the University Sub-Committee on Employability (6 March 
2012).  Dr Green’s findings suggest that, while degree classification is the primary driver of 
graduate level employment, completion of a placement year is statistically significant in 
predicting both general employment and employment at graduate level.  
 
Given the use of ‘graduate level’ jobs as an element within the Key Information Set (KIS) it is 
therefore critical that the University seeks new opportunities to positively impact on this 

                                            
1 Sadler, P.  Attitudes amongst Higher Education students on choosing to work whilst studying.  Available online: 
http://www.bristol.ac.uk/careers/documents/jobshop/Attitudes_of_HE-Students_to_part-time_work.pdf accessed 
23 April 2012 
2 The Graduate Market in 2012. Annual review of graduate vacancies & starting salaries at Britain’s leading 
employers.  Available online http://www.highfliers.co.uk/download/GMReport12.pdf  
accessed 17 May 2012 
3 Wilson Review available online at: http://www.wilsonreview.co.uk/review/ accessed 23 April 2012 
4 Graduating to Success. A Higher Education Strategy for Northern Ireland. Section 4.3 
Available online: http://www.delni.gov.uk/graduating-to-success-he-strategy-for-ni.pdf accessed 17 May 2012 

http://www.bristol.ac.uk/careers/documents/jobshop/Attitudes_of_HE-Students_to_part-time_work.pdf
http://www.highfliers.co.uk/download/GMReport12.pdf
http://www.wilsonreview.co.uk/review/
http://www.delni.gov.uk/graduating-to-success-he-strategy-for-ni.pdf
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measure.  Expanding the range of work experience opportunities available to all Ulster 
students is one option.  In recognition of the importance of students undertaking an element 
of work- related learning the  Employability Sub-Committee will bring forward proposals 
(June 2012) for the development of a wider range of work-based learning models within the 
University.   
 
Acknowledging the impact on student recruitment, retention and academic performance, 
many HEIs (including an increasing number of further and higher education colleges) have 
invested in specialist student employment services (or ‘jobshops’) to support students in their 
search and selection of part-time and temporary work. In addition, improvements in graduate 
labour market statistics can be enhanced through better prepared, more aware graduates 
who are less likely to work in non-graduate level employment until they gain the experience 
required for managerial or professional positions.  Closer links between the University and 
local employers in developing enterprising approaches to combining study and part-time 
work has the potential to increase the employability of the Ulster graduate. 

Rationale for Work&Learn iLINK@Ulster 
 
Background 
 
This investigation has undertaken an exploration and review of existing UK university-based 
jobshops, in addition to interviews with key institution staff (internally and externally). 
 
Early research by National Union of Students (NUS) and individual jobshops suggests that in 
excess of 90% of UK based students work during vacations, with between 40 - 70% working 
at some stage during term-time.  As previously reported5, most employed Ulster students 
(80%+) are working less than 20 hours a week, but that leaves a significant number working 
more than the equivalent of a half-time job.  A more recent survey6 indicates the incidence of 
term‐time employment was spread unevenly between universities, ranging from 42% to 
78%. These differences were related to: variations in the composition of the student 
population at each university; the nature of their local labour market and potentially the 
employment‐friendliness of a student’s university. 
 
Increase in fees and the overall cost of a HE experience has put pressure on students to 
source additional funding during their time at university.  Establishing a Work&Learn iLINK 
can exert influence and encourage students to make best use of part-time employment 
thereby contributing to retention, increased academic performance and enhanced 
employment prospects. 
 
Operation of the Work&Learn iLINK initiative 
 
It is proposed that University of Ulster should establish a Work&Learn iLINK, based within 
Employability and Marketing, which aims to: 

• promote access to a wide range of part-time and short-term employment 
opportunities 

• enhance and support student employability skills 
• support and encourage reflection on work-based experiences through linkages with 

the Professional and Career Enhancement (PACE) system 
• promote accreditation through CPPD modules and recognition through Ulster EDGE 

                                            
5 Carter, C. Retention and Progression in the University of Ulster, 2003-06 Report on the TQEF-funded 
Induction/Retention/Progression Project, P 12 , section 4.2 
6 Journal of Education Policy. Volume 23, Issue 4, 2008.  Callender, C. The impact of term‐time employment on 
higher education students’ academic attainment and achievement   
Available online at: http://www.tandfonline.com/doi/full/10.1080/02680930801924490  
 

http://www.tandfonline.com/doi/full/10.1080/02680930801924490
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• contribute to section 6.1 of the student’s Higher Education Achievement Report 
(HEAR)  

 
For some time, a virtual ‘jobshop’ has been in operation at Ulster through a combination of 
online systems which include OPUS and Careers Connect but which did not offer a co-
ordinated and single point of access.  This proposal will maximise the functionality of these 
systems and provide mechanisms for better visibility, access and potentially, control of 
student part-time working or hours spent on volunteering.  Additionally, this has the potential 
to enhance the Ulster student on-campus experience.   
 
If the proposal to establish Work&Learn iLINK is approved, development will be two-stage: 
 

1. Establishment of an inward-facing Work&Learn iLINK through which all work 
experience and volunteering opportunities available at Ulster are advertised.  
Additionally, on-campus employment will be managed through service agreements 
with key faculties and departments. In essence, the system will support the 
management of all non-placement work experience activity offered at Ulster. It is for 
this initial activity that support from the Sub-Committee on Employability is currently 
being sought. 
 

2. Establishment of an outward-facing Work&Learn iLINK which will centrally manage all 
work experience opportunities offered to students.  

 
The expectation is that Stage 1, the internal Work&Learn iLINK, will available in September 
2012 to allow registration of ‘interested students’ and faculties and departments to begin 
adding vacancies. 
 
Management of the Work&Learn iLINK  
 
Collaboration with Faculties, Schools and units within the University will be beneficial in 
extending awareness of the initiative and the range of opportunities available to Ulster’s 
students.  Supporting international students’ need is particularly relevant since such students 
are usually first on campus at the start of an academic year and have preconceptions 
regarding their entitlements to employment and the nature of the local labour market.   
 
To supporting this initiative the creation of a Steering Group is recommended.  This would 
comprise representation from Sub-Committee on Employability plus potentially Human 
Resource Department, faculties and other on-campus organisations.  The Steering group will 
ensure the benefits of collaborative approaches are agreed.  This will include development 
of Codes of good practice and agreements which formalise ways of working with students 
and employers both on and off campus.  This would be reflected in a management system 
for supporting inward-facing (i.e. on-campus vacancies) and other short-term and part-time 
working.  A typical approach is outlined at the Annex Work&Learn iLINK vacancy 
management process. 
 
Request of the Sub-Committee on Employability: 
 
The Sub-Committee is asked to consider this paper and recommend: 

1. The establishment of Work&Learn iLINK  
 
2. That all inward-facing (i.e. on-campus vacancies) are managed through Work&Learn 

iLINK 
 
3. The creation of a Work&Learn iLINK Steering group from within Sub-Committee on 

Employability for the development of the initiative. 
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 ANNEX 
 
Work&Learn iLINK@Ulster vacancy management process. 
 
Work&Learn iLINK@Ulster will provide added value to registered students, Faculties, 
Departments and the Students Union during Stage 1 by implementing the following 
processes: 

1. Detailed information will be gathered from students during the registration 
process including: 

a. Course, year details 
b. Contact information, home address, term address, email addresses, 

phone numbers etc. 
c. Desired locality(s) e.g. Greater Belfast, County Londonderry, Campus 

etc. 
d. Type of experience required e.g. short-term block, part-time, number of 

hours per week etc. 
e. Availability i.e. days per week free. 
f. Stored CV. 

2. Similar information will be gathered in relation to University opportunities as 
they become available. 

3. Registered students will form a pool of candidates that can be cross-
referenced against requirements and characteristics of University 
opportunities. This is the matching process that will add value to the 
experience of both participating students and opportunity providers by 
enabling the following functionality: 

a. Broadening the range of student talent reachable for each opportunity. 
b. Broadening the number of opportunities available for each registered 

student. 
c. ‘Pushing’ opportunities that exactly match student requirements to 

them via automated email, SMS, twitter etc. 
d. ‘Pushing’ CVs of candidate students that exactly match the 

requirements of an opportunity to the provider via automated email. 
e. Utilising close matches between candidates and opportunities to 

provide both registered students and providers with “you may also be 
interested in” options. An example of this function would be if an 
opportunity provider had specified Marketing as a required course the 
system may also suggest candidates from Communications, 
Advertising and Marketing. Another example would be if a registered 
student specified Coleraine as a desired locality and had a term or 
home address in Limavady the system may also suggest opportunities 
on the Magee campus. 

4. When a successful match between opportunity and student characteristics is 
found and the student has accepted the role, both the opportunity provider 
and the student will be expected to confirm this. 

5. As well as being registered, students will have an ‘available’ or ‘not available’ 
status associated with them which will depend on whether they have 
confirmed acceptance of opportunities and, additionally, their closeness to a 
predefined threshold of maximum hours per week. 

6. The system will provide prompts to the student and potentially automated 
registration on either or both of PPD100 Employability Through Work 
Experience and the Ulster Edge Award if their accepted opportunities fulfil the 
criteria for recognition of the experience. 
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