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Foreword 
The role of the Centre for Higher Education Research and Practice is threefold: 
 
i. to foster excellence in learning and teaching through, leading, promoting, facilitating, 

evaluating and recognising pedagogical innovation and effective practice across the 
University 

ii. to enhance further the University’s reputation for high quality learning and teaching 
provision 

iii. to contribute to the development and implementation of the University’s Learning and 
Teaching Strategy and other strategies/policies as required. 

 
In summary, significant successes and strategic development in 2015/16 includes: 
 
• Membership of CHERP has increased to 348 (42 Associates; 306 Fellows) from 99 in 

2012;  
• CHERP Culture Change research:  

During 2015/16 CHERP undertook research with the aim to explore and more fully 
understand the key issues that influence staff engagement at Ulster. In the current context 
of the forthcoming Teaching Excellence Framework (TEF), significant organisational 
change and the formulation of a new strategic plan, this research explores issues around 
staff engagement, necessary for the successful achievement of institutional aims and 
objectives around L&T, determining implications for future academic development. 

• Supportal: Learning & Teaching Online Resource: 
At present the SupporTaL contains 34 exemplars of learning enhancement and 
engagement case studies 

• CHERP fifth Learning and Teaching conference, took place in January 2016 at the 
Coleraine campus, attracting 202 delegates (198 in 2015; 173 in 2014), including students, 
staff from all 4 campuses and partner institutions. The keynote on ‘Learning in the 21st 
Century: Harnessing digital technologies to support active, flexible and collaborative 
learning ‘, was delivered by Professor Neil Morris (NTF), University of Leeds. 

• CHERP Journal - Perspectives on Pedagogy and Practice 
-21 submissions were received and of those 10 articles were accepted by the Editorial sub-
committee for inclusion in Volume 6 which was published in December 2015.  
-Of the 10 contributions under consideration for Volume 7, nine have been accepted for 
inclusion in the latest issue which is due for publication in November 2016.  
-A Journal Planning workshop was organised during April 2016 and the interactive event 
was facilitated by our Visiting Professor, Torgny Roxa (Lund University).  All staff with 
SFHEA or PFHEA were invited to attend and/ or submit a formal expression of interest in 
becoming members of the Editorial Board. 

• Distinguished Teaching/Learning Support Fellowships in 2015/16, showed a 
significant increase in applications, with ten Distinguished Teaching Award applications 
received, including team, individual academic and learning support submissions. 

• Progress with Ulster’s UKPSF Professional Development & Recognition Scheme with 
72% of academic staff holding a category of HEA fellowship (an increase from 60% October 
2015; 43% in October 2014) compared to 30% for all HEIs and just over 22% for pre-92 
universities; 

 



2 
 

• Completion of HEA What Works Student Retention & Success Change Programme: 
Ulster University took part in a 3-year change programme (2013-2016), supported by the 
HEA and the Paul Hamlyn foundation, involving 13 UK Universities with the aim of 
promoting belongingness within the first year student cohort. Research has shown 
(Thomas, 2012) that this is critical to addressing the issue of early leavers in HE. A detailed 
final report was submitted to the HEA in July 2016, with key recommendations for 
institutional policy and practice 

 

Members, Centre for Higher Education Research & Practice: 
 
Professor Diane Hazlett (SFHEA), Director, Centre for HE Research & Practice  
Dr Amanda Platt (FHEA), Research Associate, Centre for HE Research & Practice 
Roisín Curran (PFHEA), Professional Development Manager, Staff Development 
Vicky Davies (PFHEA), Professional Development Manager, Staff Development  
Dr Sarah Floyd (PFHEA), Professional Development Manager, Staff Development 
Mr Roger Theis, Clerical Assistant, Centre for HE Research and Practice 

Report Sections: 
 
1. Membership of the Centre (p.3)  
2. CHERP Research: Ulster staff engagement with L&T: implications for academic 

development (p.4) 
3. Calendar of Events (p.5) 
4.  Supportal: Learning & Teaching Online Resource (p.5) 
5.  CHERP Journal - Perspectives on Pedagogy and Practice (p.6) 
6.  Visiting Professors (p.7) 
7.  Peer Supported Review (p.8) 
8. Ulster Awards Scheme for Leadership In Teaching And Learning Support: 2015 Process 

(p.9) 
9.  Support for NTF Scheme (p.10) 
10. What Works? - Student Retention and Success (SRS) Change Programme (2012-2015) 

(p.11) 
11. Enhance Professional Development & Recognition Scheme (PD&R Scheme) (p.12) 
12. Postgraduate Certificate in Higher Education Practice (PgCHEP) (p.14) 

 
As detailed below, sections of this annual report have been provided by all members of the 
CHERP team. I would like to take this opportunity to thank the core team leads, members and 
colleagues for their highly valued support and to faculties and schools for their on-going 
commitment over the past year. 
 
Professor Diane Hazlett, Director 
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COMMUNITY OF PRACTICE 
 
1. MEMBERSHIP OF THE CENTRE 
  
The University recognises the valuable contributions to learning and teaching made by an 
increasingly diverse range of staff. The vitality of this community, committed to the 
enhancement of the student learning experience and their own higher education practice, has 
long been evident through the engagement in learning and teaching initiatives and events. 
CHERP was established in 2008 and since 2010, an annual call has gone out inviting staff to 
become members. In September 2014, an open call for new members was circulated to all 
staff; applications for membership have been received throughout the year and the total 
number of members has increased significantly to 314 (Sept. 2015) 
 
In support of the strategic development of learning and teaching recognition, the fourth call for 
CHERP membership (in April 2014) moved to a direct alignment with HEA fellowship; in other 
words, HEA fellowship is now required as a prerequisite to become a CHERP Fellow. All staff 
who have not yet achieved HEA fellowship will be eligible to become a CHERP Associate and 
will progress to CHERP Fellow on achieving HEA recognition. The numbers of successful 
applicants in previous rounds are detailed in the table below: 
 
1st Call (August 2011)   12 Associates      43 Fellows 
2nd Call (April 2012) 7 Associates      23 Fellows  
3rd Call (February 2013) 7 Associates      13 Fellows 
4th Call (September 2014)    29 Associates    138 Fellows 
Open call (since 30th September 2014)         
September 2015            42 Associates    272 Fellows 
31st August 2016    42 Associates   306 Fellows 
 
Total CHERP Membership* (31st August 2016) 348 
 
*total for membership does not include members who have left the institution; also some 
existing members have upgraded from Associates to Fellows. 
 
Reflection on Practice values and pedagogies 
The membership application process requires staff to submit responses to questions about 
their existing learning and teaching practices and their expectations of how membership might 
enhance their practice going forward, and the contribution they could make to the community 
of practice.  As detailed in the exemplars below, the responses of new members uncovered 
the key perceptions and expectations surrounding membership and CHERP activities more 
generally; notably, the opportunities for networking and engaging with colleagues across the 
institution, and the possibilities for disseminating and sharing practice at events were evident 
in the vast majority of applications.   
 
New Member Responses 
“I have 25+ years of experience of teaching in higher education so I can offer contribution to 
colleagues through sharing knowledge and experience. Equally however I feel that practices 
in learning and teaching are ever evolving and it is important to learn and develop teaching 
practices through the sharing of ideas and methods that have proved effective particularly 
across different disciplines.” 
 
“CHERP provides regular and frequent opportunities to share good practice and sharing of 
aspects of my extensive experience working in research and teaching, as Course Director, 
Subject Director and RI Director should be of interest and benefit to colleagues in the CHERP 
community of practice.” 
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“Drawing members from a wide array of backgrounds I feel that membership of CHERP will 
prove very beneficial in my endeavours to progress and develop as an academic, offering the 
opportunity to introduce new insights and novel approaches to my teaching and learning, much 
to the benefit of my students, department and faculty as a whole.” 
 
“Through the successful completion of SFHEA application, and the Aspiring Academic 
Leadership Development Programme I have been robustly reminded of the value of sharing 
and learning with colleagues. Subject domains are somewhat irrelevant as we find time and 
time again that issues and experience are transferrable. This is perhaps due to the fact that at 
the root of it all is the learner. I am committed to developing a high quality student experience 
and fully accept that a collaborative and open approach is key.” 
 
2. CHERP RESEARCH: Ulster staff engagement with learning & teaching: implications 
for academic development 
 
Background 
The engagement of staff in the enhancement of L&T is a persistent challenge for academic 
development and is linked to academics’ general lack of interest in teaching and learning 
(Martensson, Roxa & Olsen, 2011).  Gibbs (2013: 11) contends that ‘it is simply not possible 
to change a university’s teaching by working repeatedly with the same few enthusiasts … You 
have to find ways to engage almost everybody’. However, Kahu (2013: 763), argues that 
engagement is a flexible psychological process that varies in intensity and is ‘responsive to 
the environment’.   
 
Aims 
During 2015/16 CHERP undertook research with the aim to explore and more fully understand 
the key issues that influence staff engagement at Ulster. The research was prompted by an 
awareness of the following issues: 
 

 A marked increase in overall levels of staff engagement coinciding with the introduction 
of targets for UKPSF; 

 Significant variations in the levels of staff engagement within and across schools.  

 Varied opinions among staff on the value and status of the scholarship of teaching and 
learning (SoTL) and pedagogic research; 

 Some staff engage with L&T opportunities in a perfunctory manner to ‘tick a box’.  
 
In the current context of the forthcoming Teaching Excellence Framework (TEF) and 
associated metrics, significant organisational change and the formulation of a new strategic 
plan, it is clear that these issues around staff engagement pose a challenge for the successful 
achievement of institutional aims and objectives around L&T. With that in mind, the study also 
sought to make use of the findings to identify the implications for future academic 
development. 
 
Methodology 
The study utilised a three phase multiple method approach. First, evidence from institutional 
professional development and SoTL activities and reward and recognition schemes were 
collated and analysed at school level for patterns of engagement between 2010 and 2016. 
Secondly, an online survey was circulated to 250 academic members of our internal 
community of practice (CoP) during November 2015. A total of 66 staff responded to the 
survey which explored: the motivations and barriers to engagement; the extent and character 
of informal conversations with colleagues about L&T; and perceptions of the school context 
around the value and status of, and support for, L&T. Thirdly, interviews were conducted with 
12 academic members of staff, during February-April 2016, to explore the issues arising from 
the survey in more detail.  
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A detailed report will be submitted to PVC Education, Professor Paul Bartholomew, in 
November 2016. 
 
3. CALENDAR OF EVENTS 
 
Annual Conference - The Centre’s fifth conference ‘The Learning & Teaching Exchange: 
Engage, Share and Enhance’ took place in January at the Coleraine campus and attracted 
202 (198 in 2015) delegates. The programme for the event included a keynote entitled 
‘Learning in the 21st Century: Harnessing digital technologies to support active, flexible and 
collaborative learning ‘, by Professor Neil Morris (NTF), University of Leeds.  
 
As detailed in appendix 1, the calendar of events included a wide range of lunchtime seminars 
and workshops provided by internal staff. External speakers have also been involved in the 
delivery of events. The mix of internal and external contributions to the calendar of events 
ensured the presentation and exploration of a broad range of perspectives. Where feasible, 
video-links to all campuses has permitted staff from across all four campuses to engage with 
lunchtime events. 
 
Feedback on events 
 
Attendees at Centre events are encouraged to complete an electronic feedback form. The 
responses provide an overall view of how valuable events have been to attendees and how 
similar events might be improved in the future. Overwhelmingly the feedback from 2015/16 
events have been positive. Importantly the feedback process also revealed valuable points of 
constructive criticism.  Exemplars of both are listed below: 
 

 
‘I would like to see more student support involvement and will be working with the Head of 
Student Support to submit suggestions for presentations on good practice at next year's 
conference.’ (Annual Conference, January 2016) 
 
‘The conference was well run with a wide programme well presented. With the emphasis on 
Widening Access Participation being very much to the fore (I would like to see the following 
in the conference programme): 
* Study Skills as a core tuition area for all students 
*Structured academic support available to all students, not just those receiving DSA’                     
 (Annual Conference, January 2016) 
 
‘Was a good event - I think a better turnout would have made for even more conversation 
at the end but those that were there engaged really well.’ 
(Using Blackboard as a common data environment for online collaborative working, led by 
David Comiskey, Andy Jaffrey and Mark McKane) 
 

 
4. SUPPORTAL: LEARNING AND TEACHING ONLINE RESOURCE 
 
Communities of practice (CoP) are groups of people who share a concern or a passion for 
something they do and learn how to do it better as they interact regularly (Wenger 2006, 1). 
In his keynote address on communities of practice at the CHERP Annual Conference in 
January 2014, Torgny Roxa recommended that the growth of and engagement with a CoP 
can be encouraged with the use of artefacts produced through SoTL; these artefacts are 
‘transferrable objects of knowledge’ (Martensson, 2014) which provide an important 
opportunity for communities to share and critically comment on each other’s findings. Echoing 
this approach, the Centre for Higher Education Research and Practice has been developing 
the learning and teaching online resource that will be called SupporTaL. The SupporTaL will 
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provide staff with an opportunity to share examples of effective L&T practice and to benefit 
from each other’s ideas and approaches.   
 
This online tool will provide an evidence base to inform the learning and teaching activities 
across the University and to complement the Learning and Teaching Strategy (2013/14 – 
2017/18). Importantly, it will also provide individual members of staff with an opportunity to 
disseminate their practice across the institution and evidence their engagement with the 
scholarship of L&T. A call for contributions from CHERP members, on activities that have 
enhanced staff practice, the student experience and/or that are innovative, went out several 
times during 2015/16. In addition, to expedite the addition of case studies to the online 
resource, the submissions template for both the Annual Conference and Peer Supported 
Review process have been aligned with that of the SupporTaL. At present the SupporTaL 
contains 34 exemplars of the types of case studies and information that are required for 
inclusion in the resource. Informal feedback from staff suggests that users find the current wiki 
based environment somewhat awkward to use and that the submission process would be 
improved if it were possible to directly upload case studies to the site. 
 
5. CHERP JOURNAL - PERSPECTIVES ON PEDAGOGY AND PRACTICE   
 
The aims of the Centre’s Journal ‘Perspectives on Practice and Pedagogy’ are to share 
practice in teaching and learning across the University provided by internal and external 
contributors with a focus on publishing work by colleagues who may be relatively new to the 
scholarship of teaching and learning (SoTL) and pedagogical research and to publication.  
 
The call for articles for Volume 6 went out in August 2014 with a submission date of 28 October 
2014.  This call invited a wider variety of articles to include shorter descriptive accounts of 
educational practice, essay articles relating to teaching and pedagogical research, book and 
software reviews, conference proceedings, provocation articles and student reflections. 21 
submissions were received and of those 10 articles were accepted by the Editorial sub-
committee for inclusion in Volume 6 which was published in December 2015. The remaining 
11 articles were returned to authors for further amendments and of those 6 were resubmitted 
for consideration by the Editorial Board; in addition, a further four articles were submitted to 
the Editor. With a total of 10 articles under consideration for Volume 7 the decision was taken 
not to put out a call for further contributions until 2016/17, for Volume 8. Of the 10 contributions 
under consideration for Volume 7, nine have been accepted for inclusion in the latest issue 
which is due for publication in November 2016.  
 
The journal is a key activity for engagement with Learning and Teaching, providing institutional 
and individual evidence of quality enhancement, recognition of professional practice and 
impact for the forthcoming Teaching Excellence Framework (TEF) 2&3.  Being the seventh 
year of the journal, 2016 was deemed an opportune time to plan ahead and consider how to 
revitalise the journal, improve the processes and expand its reach.  With that in mind, a Journal 
Planning workshop was organised during April 2016 and the interactive event was facilitated 
by our Visiting Professor, Torgny Roxa (Lund University).  All staff with SFHEA or PFHEA 
were invited to attend and/ or submit a formal expression of interest in becoming members of 
the Editorial Board. A total of 24 staff attended and participated in the interactive meeting and 
their input provided the Editorial Board with valuable information about key issues and 
suggestions for taking the journal forward in the future; a selection are detailed below: 
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6. VISITING PROFESSORS  
 
DR TORGNY ROXÅ 
 
Dr Torgny Roxå, Lund University in Sweden, has been Honorary Fellow of the Centre since 
March 2012. In February 2015 he was appointed as a Visiting Professor of the Centre. He 
visited the Jordanstown campus during a three-day visit during April 2016 and was involved 
in a range of activities, as indicated in the following table:  
 
Torgny Roxå’s programme 2015/16 
 

Date Activity 
 

25-27  
April  2016 

 Planning and Research Meeting with Professor Diane Hazlett and 
Amanda Platt; 
 

 Meeting with Professor McAlister and Professor Hazlett; 
 

 Attendance at CHERP team meeting with discussion around the 
changing institutional context and strategic plan; 
 

 Attendance at Vice Chancellor’s Update on the Strategic Plan; 
 

 CHERP Journal Review & Planning Meeting with Interactive 
Activity (Existing Editorial Board members and HEA Senior/ 
Principal Fellows in attendance; 25 staff attended); 

 

 Facilitation of ‘Research-Led Education’ workshop (17 staff 
attended) 

 

 
  

Value & status of SoTL/ Pedagogic Research 
• Concerns about the low status and value of SoTL/ pedagogic research; 
• PPP publications carry little weight in promotion vs. publications can give some 
promotion applications an edge in the competitive process. 
 
Staff Engagement/ Dissemination 
• Lower the expectations of a journal submission/ make the submissions less formal to 
increase engagement; 
• The journal should focus on sharing effective practice within Ulster but should be 
made available to external colleagues  
 
Journal Processes 
• Speed up the publication process; 
• Some staff are fearful/ lack confidence/ unsure of how to write for the SoTL and 
pedagogic research genre. 
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7. PEER SUPPORTED REVIEW 
 
Peer Supported Review is now in its seventh year of full operation.  The tables below provide 
an overview of the data submitted by August 2016 and should prove useful to faculties and 
schools in identifying enhanced practice for dissemination. It should be noted that some staff 
are engaging in several PSR enhancement projects so will be counted more than once. 
 
Staff Engagement Summary 
Total number of staff responses submitting PSR Form = 471.1 
Total number of staff listed on responses as supporting colleagues = 101.2 
 
Staff Engagement by Faculty 

Faculty 2015/16 

No. of Staff 
Responses 

2014/15 

No. of Staff 
Responses 

2013/14  

No. of Staff 
Responses 

2012/13 

No. of Staff 
Responses 

Art, Design & the 
Built Environment 

141 74 108 62 

Arts 20 62 46 20 

Computing & 
Engineering 

86 138 88 110 

 

Life & Health 
Sciences 

88 139 144 81 

 

Social Sciences 54 72 113 39 

Ulster University 
Business School 

77 124 116 88 

Central 
Departments 

5 5 2 0 

 

Other 0 0 1 0 

Total: 471 614 618 400 

 
PSR Themes 

 
Respondents were asked to categorise their Peer Support Review activity under the activity 
areas of the UK Professional Standards Framework for Teaching and Learning Support in 
Higher Education. 
  

                                            
1 Includes instances where members of staff responded either more than once or in groups (correct to 
6.10.16, may be subject to minor adjustments).  
2 Includes instances where particular members of staff were listed more than once as supporting 
different colleagues.  
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Activity Area 2014/2015 
No. of Staff 
Selecting 
(%) 

2015/2016 
No. of Staff 
Selecting 
(%) 

Design and plan learning activities and/or programmes of 
study 

323 (53%) 279 (60%) 

Teach and/or Support Learning 280 (46%) 168 (36%) 

Assess and Give Feedback to Learners 219 (36%) 133 (29%) 

Develop effective learning environments and approaches 
to student support and guidance 

171 (28%) 179 (39%) 

Engage in continuing professional development in 
subjects/disciplines and their pedagogy, incorporating 
research, scholarship and the evaluation of professional 
practices 

137 (22%) 174 (38%) 

Leadership of learning and teaching 
115 (19%) 124 (27%) 

 
8. ULSTER AWARDS SCHEME FOR LEADERSHIP IN TEACHING AND LEARNING 
SUPPORT: 2015 PROCESS 
 
Updated Guidelines and Guidance 
Based on discussions held at the Second Stage Panel in November 2014 a number of minor 
adjustments were made to the Award Guidelines and process. These included the availability 
of previous awardees who were prepared to act as critical friends to applicants. 
 
Awareness Raising: 
Based on the success of the awareness raising approach used in 2014 a similar process was 
adopted in Spring 2015. This included targeted emails to: Line managers, Faculty Learning 
and Teaching Co-ordinators, CHERP members, those registered within the PD&R Scheme 
To facilitate attendance and engagement with more detailed information about the Awards, 
briefing workshops were held on all campuses. The briefings were reasonably well attended 
by staff and it was positive to see greater engagement by Central Departments (Learning and 
Teaching). 
 
Applications 
Ten applications were received: 4 individual and six in the team category. It was promising to 
see a greater level of involvement from staff in professional support roles. Of the ten 
applications, nine were submitted by staff who had attended a briefing either this year or 
previously. All successful applicants at stage one had attended a briefing either this year or 
previously. 
 
First Stage Process: 
The Panel decided to progress two individual applications and three team applications to the 
second round. The first-stage panel commented on the range of this year’s applications. It was 
felt that some applicants had relevant experience and evidence of merit and had expressed 
this more clearly than in previous years. A number of other applicants were felt to be at an 
earlier stage in their development of relevant practice and they have been offered 
encouragement to support and sustain their targeted development of innovative and excellent 
practice aligned to the awards criteria. 
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Second Stage Process: 
The Second Stage Panel, chaired by Professor McAlister, included student representation for 
the first time this year and this was felt to be extremely positive. Professor Lin Norton joined 
the Panel as the external assessor. The second stage panel agreed the following awards and 
these were presented at the 2015 Winter Graduation ceremonies: 

 Distinguished Teaching Fellowship: Dr Michaela Black, School of Computing & 
Information Engineering 

 Distinguished Learning Support Fellowship: Richard Beggs, ADDL 
 Distinguished Teaching Fellowship (Team): Dr Paul McKenzie (team lead), Dr 

Sally Cook School of Environmental Sciences, Dr Stephen Roulston School of 
Education 

 
Process for Awards 2016 
The Awards for 2016 were launched in February 2016 and briefings held in May on all 
campuses. Eight First Stage applications were received on September 2nd 2016.  
 
Points for Consideration: 
The panels considered whether the format and criteria for the awards reflect the current 
priorities of the university in rewarding and recognising learning and teaching excellence. It 
has been agreed that this should be reviewed during AY 16-17 for implementation in AY 17-
18. 
 
9. SUPPORT FOR NATIONAL TEACHING FELLOWSHIP SCHEME APPLICANTS 
The Higher Education Academy delayed their call for applications to this scheme until mid-
year 2016 with the deadline for submissions on July 28th. During the last six months a process 
had been undertaken identifying staff who had previously been awarded internal teaching & 
learning support awards and whose profiles were appropriately aligned to the NTFS criteria.  
Support has been provided by Dr Ruth Pilkington NTFS, PFHEA and as a result one candidate 
was progressed by the University. The results of applications will be confirmed by the HEA in 
December 2016. A new process is currently under development aimed at identifying and 
supporting potential applicants for future NTFS rounds and also for the new HEA collaborative 
award for teaching excellence (CATE). 
 
10. WHAT WORKS? - STUDENT RETENTION AND SUCCESS (SRS) CHANGE 
PROGRAMME (2012-2015) 

 
 
 
Ulster University took part in a 3-year change programme (2013-2016), supported by the HEA 
and the Paul Hamlyn foundation, involving 13 UK Universities with the aim of promoting 
belongingness within the first year student cohort. Research has shown (Thomas, 2012) that 
this is critical to addressing the issue of early leavers in HE. A detailed final report was 
submitted to the HEA in July 2016. 
 
Drawing together impact and learning, and reflection on the change programme process 
This change programme has highlighted for us the multifaceted nature of student engagement.  
The outcomes and impact of the interventions suggest the importance of maintaining a strong 
focus on the affect or emotional dimension of student engagement as well as the behavioural 
and cognitive dimensions.   
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Our research has allowed us to identify four strong themes which we believe should become 
priority areas on which to focus further enhancement of the student experience, these are:  
 
• pre-entry contact;  
• mainstreaming pastoral care;  
• ways of thinking and practising the discipline; 
• peer support.   
 
Ten case studies of effective practice with accompanying short videos are available on the 
CHERP SupporTaL website which explore these themes in further detail. 
 
It is recognised that University policies and processes should be updated to reflect the learning 
from this change programme.  This may have resource implications.  A number of Task and 
Finish groups are proposed for 2016-17 which will involve the core team and discipline leads 
together with staff from across the University.   
 
The following seven recommendations are proposed: 
 

1. The University should review its policies and procedures with particular attention 
to: pre-entry information and contact; student registration and enrolment; existing 
Transition Policy; existing Policy for First Year Undergraduate Teaching; and 
students transferring to other courses in initial weeks. 

2. In recognising the strong focus on pastoral care within Ulster, further consideration 
should be given to mainstreaming student support with a focus on student 
belonging, confidence and engagement and how it is fostered through an 
integrated pastoral and academic support system involving staff, students and 
professional services. 

3. Building on the impact of peer relations in the student learning experience where 
peer support has developed a strong sense of belonging and has provided the 
underpinning evidence - develop a road map of best practice for consideration by 
all course teams to embed peer support activities.  

4. Promote and develop further ways of thinking and practising the discipline (WTP) 
through innovative use of active learning spaces to broaden graduate attributes 
and employability skills.  

5. Re-focus pedagogic-based practice to enhance the second-year student 
experience building on the success of first-year interventions and which further 
foster and enhance student belonging, engagement and self-confidence.   In 
particular, a focus on learning gain may be necessary in order to identify and 
measure how the learning from first-year can be built upon in order to focus on 
students learning from second year and beyond.   

6. Recognising the evidence-base which suggests that effective team working leads 
to improvements in the student experience – prioritise and build capacity for team 
working, across and between teams (academic and professional) that positively 
impacts on the student experience in creative and innovative ways. 

7. Sustain and develop established practices which embrace ‘students as partners’ 
and which further value and utilise the student voice - a partnership working culture 
should be developed across all programmes. 
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11. ENHANCE PROFESSIONAL DEVELOPMENT & RECOGNITION SCHEME (PD&R 
Scheme) 
 
Review of Year 
During this AY  158 Ulster staff (academic, research and professional) have gained a new 
category of fellowship through either the experiential ENHANCE PD&R Scheme or the taught 
PgCHEP. This included 31 SFHEAs and 3 PFHEAs. It is worth noting that we have had a 
growing number of D1 applications this year from staff with professional/ learning support roles 
and this is discussed below. 
 
Benchmarking to the Sector 
Ulster University has continued to increase its proportion of academic staff, and professional 
and support staff, at a velocity significantly above the sector norm both in comparison to pre-
1992 mission group and the wider sector. Based on recent HEA data Ulster is recording a 
level of fellowship over 20 percentage points ahead of the sector and pre-1992 average. This 
is a result of sustained work driven by key university initiatives and supported through the 
breadth of accredited provision on offer.  
 
Current Position3 
At the previous Year-End reporting point in July 2015 Ulster University held 60%4 (an increase 
from 50.4% in February 2015 and 43% in October 2014) of academic staff holding a category 
of HEA fellowship. Following a phase of low growth this AY, strenuous efforts were made to 
engage and encourage staff to move towards submissions and additional submission 
deadlines were set to facilitate this. As a result, we now sit at an overall institutional level 
of 72% of academic5 staff holding a category of fellowship. 
 
Institutional impact of Engaging with Fellowship 
We have established an extremely strong network for the ENHANCE PD&R Scheme that 
includes Scheme Leads, six Faculty based UKPSF Leads and a trained pool of over 60 
assessors/ mentors (all holding SFHEA or PFHEA). The growth of this strong and collegial 
network has started to show wider institutional benefits: 
 

 the dialogic approach has acted as a trigger for ongoing engagement with learning and 
teaching, and the development of meaningful communities of practice where effective 
practice and innovations can be disseminated;  

 the value of dialogue in brokering new professional relationships and expanding the usual 
“significant networks”;  

 recognising and gauging the role of professional recognition in fostering cultural change in 
SoTL; 

 the surfacing and further development of more hidden, and previously unrecognized, 
academic leaders. 

 
The sustained impact of engaging in discourse around L&T has been evident with participants’ 
feedback on how valuable it has been, and how it has encouraged them to talk more 
confidently and freely with others about their L&T. This has started to permeate through the 
institution, developing a more evident culture of "it is ok to talk about teaching”. 
 
Seeing and learning about the value of dialogue has led to us attempting to embed it more 
fully in other processes and, moving forward, we hope to be able to transfer some of our 
learning in to our institutional approach to appraisal. We are also continuing to provide formal 
opportunities for dialogue through use of SFHEAs/ PFHEAs as mentors, and also as a 

                                            
3 July 2017 
4 Source HR & HEA databases 
5 Based in faculties on f/t or fractional contracts 



13 
 

community to consult with on new L&T developments e.g. through CHERP initiatives and 
projects. 
 
It is worth noting that at this year’s Student-Led Teaching Awards a significant number of 
nominees and those who received awards held a category of fellowship. Many of these staff 
had first engaged with developing their learning and teaching practices by undertaking the 
PgCHEP and have subsequently been active in the work of CHERP and L&T within their 
schools and faculties. More recently a number have been successful with applications for 
SFHEA and PFHEA. 
 
These positive impacts highlight the transformative personal, professional and institutional 
benefits of participating in this type of activity and aligns with sector findings 
(https://www.heacademy.ac.uk/recognition-accreditation/accreditation/annual-cpd-review ). 
 
 
Future Considerations 
It has been indicated in the Ulster Strategic Plan Update (April 2016)6 that a target of 100% 
staff holding HEA fellowship may be used as an indicator of academic excellence. In moving 
forwards towards this it may be of value to consider the following in defining the staff groups 
who should be included in this metric: 
 

 currently our analysis includes all academic staff on full-time or fractional 
appointments. This may include new staff who are working towards fellowship during 
their probationary period. 

 
Q1: Would excluding probationary staff from the analysis provide a more 
appropriate dataset? 
Q2: are there any categories of academic staff who should be excluded from the 
dataset based on their non-involvement in teaching? 

 HESA include staff on hourly paid teaching contracts in their dataset and this may be 
used in future for TEF metrics. 

Q3: how do we record any current HEA qualifications of casual staff (including PhD 
students who teach) and support their achievement of these through access to 
currently available accreditation opportunities? 

 A wide range of professional support staff have impact on the student learning 
experience and hold, or are planning to gain, a category of fellowship. 

Q4: how can we capture this positive movement within Ulster metrics? 
 
12. POSTGRADUATE CERTIFICATE IN HIGHER EDUCATION PRACTICE (PGCHEP) 
 
Review AY2015/16 
 
Year 1 
This has been the first year of operation of the newly-revalidated PgCHEP and the first roll out 
of the core module PHE705 (Learning & Teaching @ Ulster) which is open to all staff and 
postgraduate students. The module operates on a rolling basis, with three start dates 
(September, November and January) and two opportunities for full submission (May and July), 
together with interim submission dates for initial coursework for which formative feedback is 
provided. PhD students are able to take the module over two academic years so as not to 
overburden them with regard to the doctoral studies, and allow them to gain sufficient practical 
experience in learning and teaching.   
 

                                            
6 http://www.ulster.ac.uk/insight/wp-content/uploads/2016/04/StrategicPlanApril16.pdf  

https://www.heacademy.ac.uk/recognition-accreditation/accreditation/annual-cpd-review
http://www.ulster.ac.uk/insight/wp-content/uploads/2016/04/StrategicPlanApril16.pdf
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The rolling start has proved popular with all three offerings being well subscribed – the 
November dates which take place over a weekend are particularly popular with PgTAs. Total 
numbers for the module are as follows: 
 

 September 2015 November 2015 January 2016 Total 

Ulster staff 24 7 16 47 

PhD students 4 13 24 41 

Total 28 20 40 89 

 
Successful attainment of AFHEA in 2015/16 are detailed below: 
 

Staff category Associate Fellows HEA 

Academic 28 

Academic-related 4 

PgTAs 36  

Totals 68  

 
Issues that have come to light as a result of ongoing review, and which will be addressed in 
the coming academic year, are as follows: 
 

 Rescheduling of Block 2 from January to December to avoid bunching; 

 Extension of the submission deadline for PgTAs (as mentioned above). 
 

Positive outcomes which have been drawn from participant comments and staff reflection 
include the following: 

 the early engagement of a range of staff supporting learning and teaching across the 
institution, including PhD students acting as GTAs, who have formed a community of 
practice focussed on UKPSF within the certificated route;  

 this interface between early stage educators and those with more experience (Subject 
Advisers) promotes and embeds two way learning and dialogue around learning and 
teaching; 

 the transformational nature of the programme and the adoption of professional learning 
and teaching practice by early-career educators. 
 

Year 2 
In 2015/16 Year 2 consisted of rolling out the final offering of PHE702 (Supporting Research 
Practice) and PHE704 (Enhancing Learning) to those participants who are completing the pre-
revalidation version (April 2105) of PgCHEP.  
 

Staff category Awarded PgCHEP/ FHEA 

Academic 40 

Academic-related 3 

Totals 43* 

*42 of these were awarded FHEA, upgrading from AFHEA gained in Year 1 of the 
programme 
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 External Examiner Feedback AY 2015/16 (Dr Ruth Pilkington) 
 
The outgoing External Examiner’s report for 2015/16 was, once again, overwhelmingly 
positive and highlighted, inter alia: 

 the appropriateness of the assessment tasks which are clearly based on professional 
practice in learning and teaching and which provide participants with opportunities to 
showcase and develop authentic practice; 

 the quality of the feedback provided to participants; 

 the clear synergies between the modules within the programme and their attendant 
assessment tasks; 

 the robustness of the programme’s alignment with HEA Fellowship (D1 and D2); 

 the professionalism of the course team, which is recognised for its leadership position in 
the sector for both the programme and wider work on Fellowship.   

 

 External Examiner arrangements AY2016/17 
 

The new External Examiner, Corony Edwards, will take up her role in AY2016/17. She will 
also assume the role of external for the ENHANCE PD&R Scheme, and we look forward to 
welcoming her to Ulster at the External Examiners’ Induction event in September 2016. 
 

 CPD framework 2016 onwards 
 
As a result of changes to the PgCHEP, appropriate amendments to the CPD framework were 
proposed via the Professional Development Sub-committee (February 2016). The proposals 
were approved by ADEC on 22 February 2016 and subsequently approved by Senate.
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Appendix 1 
 
CALENDAR OF EVENTS 2015/16 
 

6 November 2015 
 
Video link to all 
campuses 
 

LUNCHTIME SEMINAR 
‘Using Blackboard as a Common Data Environment 
for Online Collaborative Working’ 
 

David Comiskey 
Mark McKane 
Andy Jaffrey 

11 November 2015 
 
Video link to all 
campuses 

LUNCHTIME SEMINAR 
‘Improving students’ essays: A module for adaption 
and adoption’ 
 
 

Judith Mullineux  
Ursula Donnelly 

16 November –  
11 December 2015 
 

DIGITAL CLASSROOM ROADSHOW 
 

Duncan Peberdy, DroitwichNet 

26 November 2015 SEMINAR 
‘Utilising a professional discussion as an 
assessment method’ 
 

Steve McPeake  
Mark McCrory 

2th December 2015 
 
Video link to all 
campuses 
 

LUNCHTIME SEMINAR 
‘Student Attitudes to Feedback on Summative 
Assessment’ 
 

Claire McCann 

21st January 2016 CONFERENCE 
‘The Learning & Teaching Exchange: Engage, 
Share and Enhance’ 
 
 

Keynote: Professor Neil Morris 
(National Teaching Fellow), 
University of Leeds 

3rd February 2016 REVALIDATION WORKSHOPS 
 

Catherine Avery 

19th February 2016 WEBINAR 
‘Using Collaborative Partnerships in Curriculum 
Development’ 
 

Claire McCann 

24th February 2016 WORKSHOP 
‘Is it time to move the employability debate on?’ 
 

Professor Julia Clarke (Dean of 
Faculty of Business and Law at 
Manchester Metropolitan 
University) 
 

19th April 2016 WORKSHOP 
‘Learning Space Design for Active and Collaborative 
Learning’ 

Dr Jos Boys, Learning Space 
Design Consultant 

26th April 2016 CHERP JOURNAL PLANNING WORKSHOP Torgny Roxa 
CHERP Visiting Professor 
(Lund University, Sweden) 
 

27th April 2016 WORKSHOP 
‘Research-led Education’ 

Torgny Roxa 
CHERP Visiting Professor 
(Lund University, Sweden) 
 

27th April 2016 
28th April 2016 
3rd May 2016 
5th May 2016 
  

DISTINGUISHED LEARNING AND TEACHING 
AWARDS BRIEFING SESSIONS 
 

Sarah Floyd 

5th May 2016 
 

WORKSHOP 
‘Effective Communication in the Classroom’ 

Vicky Davies 
Roisin McEvoy 
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Appendix 2 
 
ATTENDANCE AT CENTRE EVENTS STATISTICS 2015/16 
 
 

Event *Total No. 
Attendance 

Faculty 
 Attendance No.  

Others  
Attendance No.  

  Arts AD&BE 
 

C&E 
 

L&HS 
 

SS 
 

UBS Central 
Depts. 

Non-UU 
staff 

Conference - January 2016 202 9 22 12 45 30 26 45 13 

Lunchtime Seminars  
(internal presenters) 

43 0 9 0 13 2 14 5 0 

Workshops  
(internal presenters) 

17 0 3 1 2 2 2 7 0 

External Presenter Events  
(**including CHERP Visiting Prof & 
Honorary Fellow)  

92 3 15 8 11 6 9 35 5 

Evaluation/Revalidation Workshops  59 0 27 0 12 8 1 6 5 

Distinguished Teaching & Learning 
Support Fellowship Briefing Sessions 

14 0 2 0 3 1 2 6 0 

Digital Classroom Roadshow  190 - - - - - - - - 

PD&R Scheme Briefing Workshops 77 8 4 10 33 7 11 4 0 

Total no. attended 694 20 82 31 119 56 65 108 23 

 
 
* (Figures include attendance of CHERP/Staff Development staff) 
** (Figures do not include Conference contributions of CHEP Visiting Professors & Honorary Fellow 
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Appendix 3 
 
Staff Engagement with Professional Development Activities
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