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1 CHAIR’S COMMUNICATIONS 
 

The seventh Ulster Placement Employer of the Year Awards Ceremony will take 
place on Wednesday 13 May in the Loughview Suite. 

 
2 RAISING THE PROFILE OF EMPLOYABILITY WITHIN FACULTIES 
 

At the November meeting of the Sub-Committee, the Chair had asked members to 
discuss with colleagues how to raise the subject of employability within their 
faculties. 
 
Representatives gave details of initiatives ongoing within their faculties and there 
was discussion on how much the employability agenda had been communicated to 
faculty colleagues.  The revalidation process was cited as a vehicle to ensure 
employability skills are embedded in programmes. 
 
Following lengthy discussion, the Chair commented that there are a lot of initiatives 
to reinforce employability within faculties.  Revalidation or evaluation is critical and 
could be dealt with in a very procedural way; time could be used to have discussions 
on employability, entrepreneurship, research, internationalisation, widening access 
and participation.  A concern is that, going back to Wilson Review about university/ 
employer relationships, this is not a one-way street but involves incremental changes 
to make a difference and there are different types of engagement that have to take 
place.  We need to ensure that employers are on board with this level of work-based 
learning and need to get them involved to ensure that models we propose are fit for 
purpose. 
 

3 SUB-COMMITTEE WORKING GROUPS 
 
(i) Work Experience 
 

The group have concentrated on providing guidance on compulsory placement 
and will also be looking at the monitoring of placement and updating work 
experience guidelines within the University. 

 
In the consideration of a compulsory component of placement/work-based 
learning, the following guiding principles are proposed to help support course 
teams in the development of proposals: 

 
• Work-based learning should provide the reality of an authentic and 

meaningful context for experiential learning, which enriches student 
learning and provides an awareness of the graduate marketplace. 

• Work-based learning can include a wide range of provision where the 
focus is on situations where the main location for the student is in the 
workplace.  It uses the immediacy of the work context to provide practice 



and to encourage reflection on real issues leading to applicable learning 
and critical thinking. 

• Work-based learning and assessment should be integrated in a valid and 
reliable way; the development of assessment strategies should be done 
with input from a variety of stakeholders and linked to the development of 
relevant employability skills and the Ulster graduate qualities. 

• The development of work-based learning opportunities at programme 
level provide an opportunity to develop and enhance strategic approaches 
to employer engagement. 

 
It was felt that guidance should be distributed soon in order to reassure course 
teams that one-year placement is not ‘compulsory’.  The Chair felt that the term 
‘compulsory work-based learning’ should be used as opposed to ‘placement’ 
which is seen as a one-year experience.  It was noted that the ‘starting points’ 
for work-based learning could be very small and eventually, with more 
employer engagement, there would be longer periods of work.  The Chair 
pointed out that this is part of DEL’s strategy. 

 
To reassure course teams, the Chair suggested that Alan Faulkner’s memo 
stating that this is not a one year placement proposal should be reissued to 
Deans, Heads of School, Associate Heads of School and Faculty Learning and 
Teaching Co-ordinators. 

 
Guidelines for work-based learning are attached as Appendix 1.  The Learning 
and Teaching Committee is asked to consider and endorse the guiding 
principles as outlined in Appendix 1.   

 
(ii) Employability Monitoring 

 
This Working Group has developed a two-year work plan focusing on (a) the 
Employability Journey and the Self-Assessment Questionnaire that students 
will complete at registration and the focus of those questions; (b) DLHE – to 
identify and disseminate practices to promote uptake of DLHE and enhance the 
statistics; and (c) to review the employability action plans for each faculty.  
Examples of effective and good practice in employability action plans would be 
brought to the Sub-Committee on Employability and then disseminated to 
faculties.     
 
It was noted that a new reporting system will be introduced to provide regular 
reports to Faculties from 6 February 2015 to the final submission date of the 
DLHE return to HESA on 31 March 2015.   
 
The Chair noted that gathering examples/exemplars/case studies to promote 
good practice would be useful. 
 
Please see attached outline to the Ulster Student Employability Journey in 
Appendices 2 and 3.   

 
(iii) Employers and Entrepreneurship 

 
The objectives of the Working Group were to: 
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1. Establish for Ulster an Employer Engagement Strategy: terms of 
reference can be the Ulster Corporate Plan, NI Executive Programme for 
Government, UK Government and QAA guidelines 

2. Establish a strategy to develop student enterprise in Learning and 
Teaching and Research. 

3. Promulgate examples of current good practice in employer engagement 
and  student enterprise identified through Faculties and Central 
Departments across the University:  

4. Clarify the institutional, Faculty and School performance indicators 
associated with these activities and ipso facto link to career development 
and promotional opportunities for staff. 

The Chair stated that it is important that central University strategies on the 
broad context of student employability should be ‘joined-up’ to gain as much 
benefit as possible.   

(iv) Student Employability Skills 
 

Initially the Group will: 
 

• produce a ‘Guide/Toolkit for Employability Skills’ for staff: this will include 
a reframing of employability activity and the importance for staff in taking a 
relevant and holistic approach within programs. This will influence and 
reflect changes within the EDORT system, to create a cohesive structure; 

 
• gather a range of case studies of good practice within the curriculum, 

across Faculties/Schools; 
 
• engage with the Students’ Union to receive student view on employability 

across year groups. 
 
The importance of hearing more of the student voice so that we have an 
understanding of what they, as well as employers, want was stressed.  It is also 
important that students’ employability experience outside of University in non-
subject specific areas is captured, assessed and credited.  Those who were 
schooled in ‘Learning for Life and Work’ are now our students and attention 
should be paid to both the global and the local to promote cultural self-
confidence and being comfortable with diversity in all its forms. 

 
4 AWARD GRADINGS IN DPP AND DIAS 

 
The Chair referred to the memo from Alan Faulkner dated 18 December 2014 in 
which faculties and the SCE are asked to consider the consequence of failure in the 
placement year or non-completion for reasons other than redundancy and report 
back to the March meeting of the Learning and Teaching Committee. 
 
The Chair outlined three possible options: 

 
(a) could revert to 50% pass mark; 
(b) keep pass mark at 40%; and 
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(c) if a student has to leave their placement as a result of their behaviour we would 
allow the student to re-enrol on a placement that they would find in that 
academic year; they would not be allowed to be awarded the placement 
qualification but would be allowed to progress to final year. 

 
Laura Bradley reported that the UBS Employability Committee had met and 
discussed this issue in depth.  It was felt that Placement Tutors and Course Teams 
need a mechanism in place to deal with any student who is required to leave their 
placement through no fault of redundancy. 

 
Gillian Armstrong noted that there is a lot of ‘grey area’ in that there may not be 
enough grounds for disciplinary action but the employer is not prepared to do a final 
assessment.  In a small number of cases there may need to be some mechanism to 
progress students as, if a student is asked to repeat placement year they may not 
return, leading to retention issues.  There are a number of cases each year in all 
departments where students have the required 40% to progress but do not meet the 
requirements of the DPP.  If employers felt Ulster was awarding the DPP after they 
had flagged issues, it was a concern that they may go elsewhere to recruit students.   

 
Faculties of Life and Health Sciences and Social Sciences reported that they used 
the ‘Fitness to Practice’ panels which have a broad range of outcomes available. 

 
All faculties contributed to a discussion on the award of the DPP and it was noted 
that there were a broad range of issues across all faculties.  It was agreed that each 
faculty should have their own mechanism which is suitable for them and the Chair 
recommended that UBS develop a faculty-based approach which could be based on 
their ‘Placement Code of Conduct’ which is already in place.  
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Appendix 1 
 
University Sub-Committee on Employability 
Work Experience Working Group 
 
Integration of Work-Based Learning in Undergraduate and Integrated Master’s 
Degrees – Guidance Paper 
 
Background 
Graduate employability is crucial in today’s competitive workplace and an area of much 
interest by Government and industry in recent years. The first Higher Education Strategy for 
Northern Ireland advocates that institutions “must provide students with opportunities to 
develop a portfolio of skills, attributes and experiences that will set them apart in the world of 
employment. The portfolio should include personal development, creative thinking allied to 
enterprise and innovation, international mobility opportunities and embedding employability 
skills within the curriculum.”1 Furthermore, DEL expects that all learners have the 
opportunity to undertake a period of work placement whilst undertaking a higher education 
course. 
 
QAA increasingly recognises the centrality of employer engagement in the design and 
delivery of the curriculum, enhancing student employability and responding to local demand 
for skills. Providing opportunities for work placements and / or work-based learning that 
enhance learning opportunities and employability is considered to be effective practice in 
relation to the interaction between providers and employers.2,3 The increasing focus on 
graduate employability across the HE sector can also be seen as a management response 
to the growing importance of the Destination of Leavers of Higher Education (DLHE) process 
and its impact on league table rankings. Whilst in Institutions, such as Ulster University, the 
focus on placement and work-based learning is not new and forms part of the ethos of the 
institution. The current University Learning and Teaching strategy (2013/14 – 2017/18) aims 
to enhance Ulster’s role as a sector leader for student employability as an integral part of the 
wider student experience; through the provision of flexible and enhanced work-based 
learning opportunities.4 
 
Therefore, in view of the increased emphasis on student employability, the University 
Learning and Teaching Committee and Senate have asked Faculties to make provision for a 
period of work-based learning as a compulsory component in all undergraduate and 
integrated Master’s degree programmes from the September 2015 intake. 
 
Value of Work-based Learning 
The value of work-based learning has long been recognised and there is an increasing 
consensus that it directly impacts graduate employability. The Follow-up Government Report 
on the Wilson Review of Business-University Engagement5 identifies that increased work 

1 DEL (2012) Available from: http://www.delni.gov.uk/graduating-to-success-he-strategy-for-ni.pdf 
(Accessed 20 January 2014). 
2 QAA (2014) Available from: http://www.qaa.ac.uk/en/Publications/Documents/Employer-
Engagement-Report.pdf (Accessed 20 January 2014). 
3 National Centre for Universities and Business (NCUB) Available from: 
http://www.ncub.co.uk/reports/computing-placements.html (Accessed 2 February 2015). 
4 Ulster University (2013) Available from: 
http://www.ulster.ac.uk/centrehep/teaching_and_learning_strategy/Learning_TeachingStrategyPlainT
extVersion.pdf (Accessed 20 January 2014) 
5 Department of Business, innovation and Skills  (2012) Available from: 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/32399/12-903-
following-up-wilson-business-university-collaboration-next-steps.pdf (Accessed 20 January 2014) 
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experience opportunities and enhanced employability skills for graduates as key to ensuring 
a smooth transition between university and business environments.  

• Graduates from work placement courses are more likely to enter employment 6 
months after graduation and less likely to be unemployed than other graduates. 

• The average salary of students who have completed placements is 8% higher than 
those that did not six months after graduating. 

• The academic performance of students who have completed a placement is 
enhanced6. 

• Recent feedback from UK graduate employers indicates that 80% of employers think 
graduates have unrealistic expectations about the world of work (and require 
graduates with a business-ready mind-set); and that 89% of employers believe that 
embedding work-based learning within courses would help to make students more 
employable7. 

 
Guiding Principles for Course Teams 
In the consideration of a compulsory component of work-based learning, the following 
guiding principles are proposed to help support course teams in the development of 
proposals: 
 

• Work-based learning opportunities should be relevant to the subject area and provide 
an authentic and meaningful context for experiential learning8. 
 

• Work-based learning should support student learning and provide an awareness of 
the current graduate market place. 
 

• Work-based learning opportunities should provide a supportive environment with 
access to a network of experienced colleagues and mentors. 
 

• Work-based learning opportunities should provide a context for students to practice 
and reflect on real issues leading to applicable learning and critical thinking9. 
 

• Work-based learning and assessment should be integrated in a valid and reliable 
way; and linked to the development of relevant employability skills and the Ulster 
graduate qualities. 

 
The development of work-based learning opportunities at programme level provides an 
opportunity to develop and enhance strategic approaches to employer engagement. It also 
provides an opportunity to enhance creativity and innovation within programmes, with the 
longer term aim of increasing student numbers completing the one year placement and 
summer internship opportunities. 
 
Innovative Practice and Next Steps 

6 Aston University (2011) Available from: 
https://research.aston.ac.uk/portal/en/researchoutput/placements-and-degree-performance(92125fc3-
06a8-4696-86cc-f2e5d72ba8b4).html (Accessed 2 February 2015). 
7 Association of Business Schools (ABS), Chartered Institute if Management (CMI) (2014) Available 
from: 
http://www.associationofbusinessschools.org/sites/default/files/21st_century_leaders_june2014_-
_final_report.pdf (Accessed 20 January 2014). 
8 Association of Business Schools (ABS), Chartered Institute if Management (CMI) (2014) Available 
from: 
http://www.associationofbusinessschools.org/sites/default/files/21st_century_leaders_june2014_-
_final_report.pdf (Accessed 20 January 2014). 
9 QAA Scotland (2010) Available from: 
http://www.qaa.ac.uk/en/AboutUs/Documents/WBL_Guidelines.pdf (Accessed 20 January 2014). 
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As part of Work Experience Week (23rd Feb 2015), two workshops were held in Coleraine 
and Jordanstown to present the draft guiding principles and to disseminate practice across 
Faculties on how course teams are planning to meet requirements (See Annex for samples 
of existing practice across the University). Details of innovative practice from a range of 
subject areas will be disseminated further and included within broader guidelines, though it is 
worth noting that several operational issues relating to health and safety / regulatory / legal 
issues were highlighted and will need to be considered to support the wider integration of 
work based learning across the University. 
 
 
 
Working Group – Work Experience 
 
Professor Gillian Armstrong (Chair) 
Dr David Barr 
Professor Dave Bustard 
Mr Brian Byers 
Mrs Tandy Haughey 
Mr Seamus McConomy 
Mr Damian McGivern 
Dr Philip Millar 
Dr Caoimhin O Donaill 
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Annex 

Work-Based Learning / Placement : Samples of Innovative Practice 
The following examples illustrate a breadth of existing practice in the assessment and 
recognition of work-based learning and placement programmes across the University: 
 

• Faculty of Computing and Engineering Industrial Placement module (COM363) 
- University award of Diploma in Professional Practice upon graduation.   

Assessment of this placement year is by coursework alone, there are two broad parts to the 
assessment.  Subject to the requirements below, individual subject teams may differ in: the 
nature of the set work, the number of required submissions and the scheduling of the 
assessment process. 
 
1. Academic Assessment: Students are required to submit one or more pieces of 
academic work that demonstrate their achievement of the module learning outcomes in a 
subject appropriate way.  

• The precise nature of the work is specified by individual course/subject teams. 
• Submission(s) typically take the form of written report(s) but other alternatives – such 

as presentations – may be specified.   
• At least one submission is at or near the end of the placement period and enables 

the student to reflect upon their experience. 
• Assessment is carried out by subject academics using a numeric scale. 

  
2. Competency Assessment: Students are required to demonstrate their achievement of 
a range of competencies that may include generic employability skills and attributes, as well 
as subject specific ones.  Assessment is carried out by a subject academic, typically during a 
visit to the placement workplace. 

• The list of competencies to be assessed is specified by individual course/subject 
teams. 

• A successful student must normally demonstrate achievement of all specified 
competencies before the end of the placement period. 

• If necessary, a student may be given more than one opportunity to demonstrate 
achievement of the competencies.   

• Competency judgements are made by subject academics - giving due weight to 
employer observations - and with reference to corroborative evidence sources such 
as: student placement journal, samples of student work, observation of student at 
work, and discussion with student and employer.  

• Competency judgements are recorded as either pass or fail. 

 
To pass the module, a student must pass both the academic assessment and the 
competency assessment.  A successful student’s percentage mark in the module is based 
upon their academic assessment alone. 
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• Ulster Sports Academy - Advanced Community Sports Service module 
(SLS503)  

This module aims to enable students to further develop their personal and professional skills 
through work based learning in the coach setting. The work placement will facilitate the 
development of these skills and the collection of evidence to support the development of a 
personal skills audit, goal setting and action planning. The students will therefore be offered 
the opportunity to: reflect upon their current skills, action plan to develop other skills, develop 
personally and professionally, collate evidence to support their repertoire of skills, reflect and 
evaluate on their work experience, draw up personal improvement goals (PIGS) for their 
personal development plans. 
 
Assessment (100% Coursework) based on a reflective journal which evaluates a coaching 
session delivered each week from the perspective of decision making, reflection before 
action, in action and upon action  and integrates where appropriate any learning from peers, 
peer tutoring and the academic mentor (this should include a lesson plan covering the 
session you are reflecting upon). This journal and lesson plan must be submitted on a 
weekly basis on or before Sunday evening. The journal should be submitted through 
Blackboard. Brief feedback will be provided by the academic mentor to guide the 
development of a journal.  
 
In addition to this journal the following tasks must be completed on line through the 
Blackboard Learn Portal, each has a specified assessment weighting: 

1. Personal Development Planning 
2. Techniques to improve performance 
3. Observation rubric (practical assessment) 
4. Performance Profiling 
5. Final Reflection  

• Belfast School of Art, Textile and Fashion Professional Practice 1: Work Based 
Learning Module (TDF302) 

 
The central aim of this module is the acquisition of real experience. Students will be 
expected to initiate their own live experience, which could be anything from work placement, 
interdisciplinary collaboration, Live project working with external organisations or clients, 
Competitions, or commissions. The module will begin with a series of lectures, which will 
provide an overview of future career paths and opportunities. The lectures will demonstrate 
the versatility of Textile and Fashion showing graduates they could become anything from a 
costume designer, product developer, educator, journalist, to installation artist. Students will 
be grouped according to their career interests within the five hubs, i.e. Designer, Maker, 
Artist, Promotional, and Educational. Within each hub discussions will deepen learning by 
analysing case studies and provide an opportunity for peer learning through sharing of 
information and experience. This knowledge and experience will be demonstrated through a 
logbook, a professional portfolio and a written critical analysis. 
 
Assessment is made up of 3 components 

1. Professional Portfolio (Coursework) to include a typed personal statement, press 
release, C.V. Images of work (this could be in the flowing format - CDs, photographs, 
video, etc.). The criteria will be assessed on the professional content, creativity and 
standard of presentation. 

2. Professionally Prepared Report (Coursework) of 1,000 words (approximately 500 
words on the chosen topic and 500 words critically assessing and analysing their 
experience). 

3. Research and Investigation (Coursework) into chosen career pathway or opportunity. 
Each student will be assessed on their ability to identify their own strengths and 
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select the most beneficial path way suited to their own practice. Personal motivation, 
commitment and level of experienced gained will also be assessed. Everything must 
be documented through a logbook/blog and a research file, evidence of analysis and 
investigation must be demonstrated. 

 
• School of Irish Language and Literature, New Level 6 Employability Module 

 
In order to fulfil the new requirement for all courses to feature placement/ work-based 
learning opportunities for students, the School of Irish Language and Literature has 
designed a new Level 6 employability module that will build upon existing well established 
initiatives that are currently outwith the main diet of modules on our BA Irish Language and 
Literature programme. The School currently has two accredited Edge activities Get Líofa 
Irish Conversation (GLIC) and Luach Breise (Added Value). These as well as two further 
widening access initiatives CALL (Computer Assisted Language Learning) in the Community 
and Irish For All have provided our students with opportunities to work with a range of 
community groups, public bodies and private sector companies. The new module will utilize 
our existing network of external partnerships and a set of course specific learning outcomes 
and assessment and feedback methods have been devised.  Assessment and feedback will 
focus on the completion of a reflective placement log as well as performance in simulated 
tasks such as making job applications and participating in mock interviews. 

• CPPD module (PPD100) Employability Through Work Experience 
 
This module recognises the value of extra-curricular and co-curricular experiences students 
undertake as a complement to academic study engaged in at University.  The module 
provides a structure for recognising and recording the learning and development of 
transferable employability skills in a range of internship contexts that can broadly be 
described as work experience.  It enhances the student’s knowledge and understanding of 
recognition and articulation of skills and how to evidence reflective practice.  
 
The University’s PACE System is be used to manage the assessment of the module.   
An e-portfolio will be generated within the PACE System and will include:  

• A reflective journal containing minimum of 6 entries (Approximately 200 words each)  
• A visual poster (developed from a provided template containing four image and two 

text boxes, maximum 100 words each), representing and summarising the overall 
experience. 

Results will be PASS or FAIL based on 100 % Coursework 

• PgCPP module (BMG819) Business Improvement 
 
Through internship activity this module seeks to explore quality management at the strategic 
and operational level by examining principles, theories, best practice models and concepts 
underlying a ‘total’ business approach and the initiatives that can lead to business 
excellence.  This module will develop a number of models and frameworks for understanding 
and implementing quality management options.  It will provide students with an ability to 
analyse the factors, internal and external, that impact on the strategic management of quality 
and continuous improvement for both competitive advantage and better value. 
 
Lectures, seminars and workshops will be adopted to provide underpinning knowledge and 
understanding of quality management evolution, systems and principles.  Action Learning 
Sets (ALS) will provide an opportunity for students to conceptualise quality and analyse 
quality management approaches and outcomes. Students will be encouraged to reflect on 
the subject using work-related contexts with which they are familiar, including business 
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experience. Students will also be directed to read from the required reading and indicative 
reading lists as well as the electronic information sources  

Students will be expected to undertake business-related work to conduct their strategic 
quality management assessment:  Students will be asked to undertake a written assignment 
incorporating a number of elements including a literature review of the evolution of quality 
management and business excellence, and an application of the learning therein to a 
practical work-related issue/problem in their own organisation or one they are familiar with. 

 

• School of Environmental Sciences - Graphical Information System (GIS) in 
Secondary Schools 

 
In 2011, a collaboration began between two schools in Ulster University: the School of 
Education, responsible for training Geography teachers in Northern Ireland, and the School 
of Environmental Sciences, with well-established GIS expertise. What emerged is an 
evolving, collaborative, cross-faculty programme aimed at addressing the challenges of 
getting GIS used more widely in schools. This collaboration combined the pedagogic skills of 
PGCE students and the GIS skills of Geography Undergraduate and Postgraduate students. 
A range of initiatives, each contributing to the overall strategy, were developed: 

• Tutoring in Schools for GIS students, 
• Undergraduate assessment of GIS lessons for schools, prepared by students, 
• Incorporation of GIS into PGCE Geography Pre-Service Training, 
• PGDip Work Placement in schools for GIS students, 
• GIS workshops PGCDE and GIS students working collaboratively with teachers, 
• Teacher Training events and the development of website with sample GIS lessons 
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Appendix 2 
 
University Sub-Committee on Employability 
Employability Monitoring Working Group 
 
Ulster Student Employability Journey  
 
1. Background and Context 
 
Enhancing student employability is a key strategic aim of the Learning and Teaching 
strategy (2013-2018) – ‘To enhance Ulster’s role as a sector leader for student employability 
as an integral part of the wider student experience’. The Sub-Committee on Employability 
(SCE) of the Learning & Teaching Committee is tasked with taking forward this agenda. Part 
of the remit of the SCE is to ‘support the student employability journey and provide oversight 
and monitoring of faculty employability action plans’.  This proposal directly aligns with that 
objective. 
 
Currently the only mechanism available to the University to assess the employability 
outcomes of a course is via the DLHE survey which is an ‘employment’ rather than an 
‘employability’ measure.  In addition, as the graduate destinations data has an 18-month 
time lag, it cannot provide course teams with information on a timely basis to affect 
curriculum change.  The proposed ‘student employability journey’ will enable management 
information to be available at commencement of study at Ulster and each subsequent year 
providing the opportunity to directly positively impact on the student experience. 
 
2. Towards a definition of Employability 
 
The definition of employability, as recognised by the HEA, is the one adopted by the 
University, 
 
 “A set of achievements – skills, understandings and personal attributes – that makes 
graduates more likely to gain employment and be successful in their chosen occupations, 
which benefits themselves, the workforce, the community and the economy”,  
(Knight and Yorke, 2003).   
 
This definition places employability at the heart of curriculum design and development. 
Employability is closely related to the individuals’ skills development and ability to match 
these to the needs of employers. Employability however, is about more than just 
employment and being able to find a job immediately after graduation; it is about 
engendering graduate qualities and providing opportunities for student development 
throughout the student journey.   
 
3. Proposed Student Employability Journey 
 
The proposal is to provide two additional questions (to include a list of options to select 
from) on the online registration system that will be compulsory for all returning students 
UG/PG, FT/PT from 2015/16 (Appendix 3). 
 
The purpose of this proposal is to identify where on the employability journey a student is 
when commencing their studies at the University and, year on year, monitoring their 
progress along this journey until graduation. This will enable course teams, on an annual 
basis, to review how their employability interventions are working and provide demonstrable 
evidence of the added value their programme is having on the student experience.  A key 
outcome of this proposal is that students can self-assess where they are on the 
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employability journey and take ownership of opportunities for personal and professional 
development. 
 
The outcomes of the employability monitoring statements will be grouped into four broad 
categories (Explore, Plan, Action and Accomplish) which will translate into a measure of 
where the student is on their employability journey.  Given the importance of work-based 
learning (WBL) experiences in enhancing graduate employment, a separate work 
experience statement will also be presented. 
 
Depending on the option selected each student will be provided with a predefined automatic 
email response directing them to a suite of online employability resources (Careers Portal) 
and a personalised set of actions to support their employability journey. In addition there will 
be a suite of reports produced at faculty, school and programme level that can illustrate how 
a particular cohort of students is progressing on their employability journey. 
 
It is hoped that successful monitoring of the employability journey will ultimately impact 
positively on Ulster’s graduate employment and university league table position. 
 
4. Attributing Results 
 
Measuring and isolating the impact of a particular experience on a student’s journey into 
employment is complex.  Part of the difficulty lies in the number and variety of influences, 
therefore, the online employability journey self-perception inventory is not a sophisticated 
measuring tool but rather a mechanism to provide an insight into the progression of students 
towards a positive graduate outcome, a measure of employability as opposed to 
employment. The key stakeholder is the student and ultimate ownership of the journey is 
their responsibility. A key aspect of the student employability journey is to facilitate 
ownership and transparency of progress.  
 
5. Reporting 
 
On an annual basis, at faculty, school and course level, reports will be provided to illustrate 
student progress along the employability journey. The aim will be to have the vast majority of 
students at the ‘Action’ or ‘Accomplish’ stage of the employability journey in their final year. 
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Appendix 3 
 
Ulster Student Employability Journey  
 
DRAFT Questions 
 
 
Tick one statement that most reflects how you are thinking about your career 
 
Statement  Tag  
I am prepared to start thinking about and working on 
my career 

Explore 

I want to start working on my career but I am unsure 
how to start 

 

It is too early to start thinking about and working on 
my career 

 

 Plan 
I have a good idea about my career and intend 
securing relevant work experience 

 

I am planning to complete a work placement   
I have definite career plans but I’m unsure how to 
take them forward. 

 

 Action 
I’m not sure how to apply for graduate / professional 
employment  and /or further study 

 

I am prepared to apply for graduate / professional 
employment 

 

I am prepared to apply for further study  
  
I have secured  employment / further study, intend to 
start my own business or take time out to travel 

Accomplish 

 
 
 
Work Experience Questions: 
 
I have taken part in the following type(s) of work experience: 
(Select all that apply) 
 

• I have no work experience to date 
• Full time work prior to my course 
• Part time work alongside my studies 
• Summer /vacation work experience 
• Placement as part of a previous course 
• Work experience as part of my degree 
• One year placement  
• Voluntary work 
• Club & society positions 
• International work / study experience 
• Self-employment / starting my own business 
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	Work-Based Learning / Placement : Samples of Innovative Practice
	 Faculty of Computing and Engineering Industrial Placement module (COM363) - University award of Diploma in Professional Practice upon graduation.
	 Ulster Sports Academy - Advanced Community Sports Service module (SLS503)
	 Belfast School of Art, Textile and Fashion Professional Practice 1: Work Based Learning Module (TDF302)
	 CPPD module (PPD100) Employability Through Work Experience
	 PgCPP module (BMG819) Business Improvement
	 School of Environmental Sciences - Graphical Information System (GIS) in Secondary Schools

