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Presentation Notes
Overview 
Call was issued alongside the ‘Innovations in Learning and Teaching’ call which is being led by colleagues in the L&T team which will fund a larger number (66) of smaller-scale projects (£2.7 million funding in total) to develop small-scale experimental innovations in learning and teaching



Background

 Social mobility agenda
e Equality of opportunity

» Key work tackling differential outcomes
In sector

* Previous programmes

* HEFCE analysis and reports on
differential outcomes
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Presentation Notes
Using the evidence base – including the results from this programme
Reports: Higher education and beyond (2013),  Differences in degree outcomes (2014), Differences in employment outcomes: Equality and diversity characteristics

Previous programmes that we have funded in this areas particularly with the HEA including a programme of work on BME degree attainment which involved funded projects in HEIs along with a research programme. The What works activity also important in this sense.


Social mobility in England
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Source: The Social Mobility Index,
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/496103/Social Mobility Index.pdf
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Bullets of bold headings in section 6, p21 of social mobility index :

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/496103/Social_Mobility_Index.pdf 

Map (figure 1) at:
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/496103/Social_Mobility_Index.pdf 


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/496103/Social_Mobility_Index.pdf
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Productivity in England
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Nominal (smoothed) GVA per hour worked indices; Local Enterprise Partnerships (2014)

https://www.ons.gov.uk/employmentandlabourmarket/peopleinwork/labourproductivity/articles/subregionalproductivity/march2016

Source: Sub-regional productivity: March 2016 Article, ONS,



BME degree outcomes

2015-16 graduates by ethnicity, entry qualification and degree classification

Percentage of graduates achieving a
first or upper second class degree
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The programme is now our main focus for the work we do to address differential outcomes within HE and beyond
HEFCE have been looking at this issue over a number of years and we know that even when controlling for entry qualifications, students from certain backgrounds are more likely to have worse degree and progression outcomes than their more advantaged peers and this difference is statistically significant.
This chart shows the differential attainment gap between black and minority ethnic students and white students but we also see differentiation in outcomes across groups (disadvantaged (low SES/POLAR) and disabled students), and at different stages (PG progression, employment etc.)


Chart data - BME A-level analysis:
Population: all first degree graduates from English HEIs in 2013-14
Modelling – no, this slide just takes into account entry qualifications (x axis) – following slide shows modelled result

The following are key slides using most recent data from

HEFCE September 2015, Differences in degree outcomes: The effect of subject and student characteristics
HEFCE 2013/15 ‘Higher education and beyond – Outcomes from full-time first degree study’
HEFCE Intentions After Graduation Survey (IAGS) analysis, HESES/HEIFES analysis
HEFCE Intentions After Graduation Survey (IAGS) analysis, HESES/HEIFES analysis 




Postgraduate progression

One-year transition rates for full-time first degree UK qualifiers at
English HEIs progressing to postgraduate study
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53.9% of quintile 1 students
intending to study were doing
so six months after graduation
compared to 65.5% of quintile
5 students

Academic year
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Source: HEFCE Intentions After Graduation Survey (IAGS) analysis, HESES/HEIFES analysis
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Left  hand chart

“This chart shows how the 2013 Intentions After Graduation Survey compares with the 2012-13 Destination of Leavers from Higher Education survey results

http://www.hefce.ac.uk/analysis/Overview/destinations/


Employment outcomes by POLAR3

Unexplained percentage point difference in employment rates, by employment rate
measure and POLARS3 quintile
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*Where the bar is filled, this indicates that the difference from the reference group is not statistically significant.

Source: HEFCE 2015/23 ‘Differences in employment outcomes — Equality and diversity characteristics’
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Population: UK-domiciled students who qualified from a full-time first degree course at a publicly funded English higher education institution
in the academic year 2008-09

Modelling: The regression techniques determine a predicted value for the employment and professional employment rates, which can then be compared with the actual value observed. This comparison can tell us to what extent other factors might be responsible for any difference we find between the predicted and the observed rates.

The measurable factors that have been accounted for in statistical modelling are:
age (as at 31 August in the 2008-09 academic year of graduation)
disability status
Ethnicity
an area-based measure of disadvantage (POLAR3 quintile)
Sex
subject of study
region of domicile
prior attainment (in terms of qualifications held on entry to HE)
degree classification
previous school type
teaching arrangements (whether or not the student was taught by an HEI’s partner institution under a franchising arrangement)
sandwich year
institution attended.



Employment outcomes by disability status

Unexplained percentage point difference in employment rates, by employment rate
measure and disability status
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*Where the bar is filled, this indicates that the difference from the reference group is not statistically significant.

Source: HEFCE 2015/23 ‘Differences in employment outcomes — Equality and diversity characteristics’
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Same modelling technique as previous slide


Employment outcomes by ethnic group

Unexplained percentage point difference in employment rates, by employment rate

measure and ethnicity
5
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* Where the bar is filled, this indicates that the difference from the reference group is not statistically significant.

Source: HEFCE 2015/23 ‘Differences in employment outcomes — Equality and diversity characteristics’
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Same modelling technique as previous slide



A sense of regret?

Likelihood of making different HE choices: Percentage point differences relative to white graduates
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Percentage points
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Ethnicity
o Something completely different B Different institution
B Different subject I Different qualification

Source: Longitudinal DLHE
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Filled in bars – statistically significant
White students are baseline – 0



Number of students with mental health issues

Number of students at HEFCE-funded HEIs with declared mental health
issues
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Review of provision and support for disabled
students

Involved two research studies

Understanding provision for students with mental health
problems and intensive support needs (Institute for Employment
Studies and Researching Equity, Access and Participation, 2015)

Support for higher education students with specific learning
difficulties (SpLDs) (York Consulting and University of Leeds,
2015)



Policy issues

Who to support

Where HE responsibility ends

How to categorise/prioritise need

Reactive or proactive

Developing a social model




Differential outcomes critical
review

Four Explanatory factors:

Curricula and Learning
Relationships

Cultural, social and economic
capital

Psycho-social and identity factors
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ARC – Aimhigher research and consultancy network

Curricula and Learning  
learning, teaching and assessment; the ‘curriculum’ in the broadest sense. 
Satisfaction with experience inside and outside the classroom 

      Relationships 
amongst students and students and staff 
students and their institutional environment 
Sense of belonging important 

Cultural, social and economic capital 
including familial contexts of knowledge and support
access to networks 
material resources and possibilities for extra-curricular activities 

       Psycho-social and identity factors
Feeling of support and encouragement in institution / learning
Expectations of students (individual or group) 




Effective Interventions

* Improvement to student learning

* Inclusive learning and curricula
e Deconstructing assessment
 Meaningful interactions

* Role models and mentoring

e Engagement with institution/HE




Addressing barriers to student success Catalyst Fund programme

e Support systematic and strategic approaches
to addressing differential outcomes

e Support the scale up of successful innovations
to support disabled students

e |dentify how interventions can be validated,
replicated, transmitted and embedded



Presenter
Presentation Notes
Using the evidence base – including the results from this programme
Reports: Higher education and beyond (2013),  Differences in degree outcomes (2014), Differences in employment outcomes: Equality and diversity characteristics
Response to recommendations in HEFCE commissioned critical review ‘Causes of differences in student outcomes’ published in 2015 and conducted by King’s College London, University of Manchester and the ARK Network

Supports scaling-up and sharing of innovative approaches already proven successful 
Key reason – pockets of activity in various areas of the sector but wanted to support a more systematic and strategic response to the key issues – drawing together the threads of the good work already being conducted. 




Three stage assessment process
Stage 1

e Expressions of interest submitted in September

e 48 Expressions of Interest (Eol) received, requesting a
total of £19 million of HEFCE funding

Stage 2

e 31 projects attended two day development workshop

* Explored project concepts, robust evaluation
methodology, student engagement, strategic
engagement

Stage 3
e 30 projects submitted full business cases in December
e £13.1 million of HEFCE funding requested in total

e Expert panel assessment of full business cases

* Final approval by Catalyst Fund Panel
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New method of assessment for Catalyst Fund proposals
Stage 1 – internal assessment & moderation process
Stage 2 – development workshop – aim was to bring the project teams together and to explore the key issues in an interactive and creative way to produce informed and high quality business cases
Stage 3 – all bids received were of a good quality
Catalyst Panel meeting 16 January
Recommendations signed of by CF Panel in February


Assessment outcomes

e 17 successful awards
e £7.5 million HEFCE funding

* Project lead institutions include 15 HEls
and 2 FECs

* 64 HE providers involved in the projects
overall plus 23 additional organisations

Project themes
e Student attainment
* Employability
e Learner analytics
* Inclusive practice
 Mental health

7
/‘7 1

'
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Competitive process
17 awards will receive funding under the programme
£7.5 million HEFCE funding committed through Catalyst Fund
As all projects are collaborative there are a total of 87 organisations taking part in the programme with 49 HEIs, 15 FECs, and 23 other organisations (e.g. UUK and Student Minds).




Next steps...

Evaluation
* External programme evaluation
* Formative evaluation

e Capacity building

Programme network
 HEFCE facilitated network
* Sharing best practice
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Evaluation recently contracted – Warwick Economics and Development Ltd.  Robust evaluation is a key thread of all of the projects, review of evaluation plans submitted by all projects
Communications tools – Jisc, blogs, website
Networking with the projects within this programme but also other interested researchers and practitioners in the sector



Follow us on Twitter at
@hefce

Thank you for listening

s.howls@hefce.ac.uk

HIGHER EDUCATION he Ce

FUNDING COUNCIL FOR ENGLAND




How to find out more

email hefce@hefce.ac.uk
Twitter http://twitter.com/hefce

website www.hefce.ac.uk

governance-hefce email distribution list
HEFCE update
monthly e-newsletter

HIGHER EDUCATION he Ce

FUNDING COUNCIL

FOR ENGLAND



http://www.hefce.ac.uk/

. HIGHER EDUCATION he Ce
CO pyrlght FUNDING COUNCIL FOR ENGLAND

The copyright in this presentation is held either by the
Higher Education Funding Council for England (HEFCE) or
by the originating authors.

Please contact customerservices@hefce.ac.uk for further
information and re-use requests.
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